UNIVERSITY OF RAJASTHAN
JAIPUR

FACULTY OF EDUCATION

SYLLABUS

SCHEME OF EXAMINATION

M.Ed.- 1 & 2" Year (Two Year)

Semester Scheme
2021-2023




- Master of Education (Two year'programme)
0.327. The candidates seeking adm1ssxon for the degree of Master of Education (Two

year. programme) should have obtamed

‘:ﬁ-least ESO% marks or an equwalent in the

following. programme of this un_;_ver or another university recognized by the

[N

syndicate for the purpose,a regular{eo (of the study,
«)1"“ HEE D
i)B.Ed. o
’I:J! i Jr_“ v e D !
ii) Shiksha Shastri

iv) B.ELEd, (Four year com;e)éi i
RS e
N.B.: Candidate passing Shiksha Sl‘mst'n Examm?tlon and seekmg admission to M.Ed.
aed e
Course shall be considered ellglble for admmsm') to M.Ed. if the candidate has passed

- Shiksha Shastri examination with cdursee of study as are identical to B.Ed. T hIS shall

Hatinidi
be operatlve form the session 1980‘181 } ’
wea
Reservation and rexaxatlon fcr SC/ST/OBC/PWD and. other applicable

RIEL (7 2 W Yo A ate
categories shall be as per rules’ of ﬂxe central/state govemment whichever is

]41!’!1 : 'r" '

applicable.

" 0.328. The Master degree in Educatmn (\/I.Ed ) programme is for a period of two

year regular full time consisting of four ‘seinesters , viz. semester I, semester I,
semester III, semester I'V. Eacl: year ’shaHi«cemp‘r;ise of two semester viz. odd & even
semesters. Odd-semesters shall be-from July to December and Even semesters shall be

from January to Jure. To complete the M.Ed. programme maximum time period will

'be three years from the date of the admrssmn as per NCTE regulat1ons

' 0.328A. The objectives of the M.Ed. Course are:

1. To prepare professional personnel requlred for staff colleges of education at the

pre-primary and secondary levels.

2. To prepare professionals, a‘c’lﬁn'}'s‘&'a"t"éffe'énd supervisors for the various

nst1tut10n, Department of Education

positions of responsibiiity in Edu»a A(m

and Educational Planning and Supervxso;y Educatlonal Services.




W

testmg, ‘personal cducatmna]'

an educational orientation. i . \;; o
AN »t T"r\x,; P

4. To train persons for partu,
educational evaluation.

- 5. To oram persons for orgamzmg currr'culum development and preparation of

instructional ‘materials.- . ‘
i r'f'r LS
6. To prepare personnel through syst]ematlc study and research which erl
careia v berel
contribute to the development of educatzonal literature and lead to the growth

::1»--2'!: ;' §(>ql:" !S €l
To understand the Socw-fconomlc-cultural background and academic of
g &
entrants to B.Ed course. ; " ,
r" rn

8. To master the methods and tec‘mlques of deveIOpmg competencies,

of education as a discipline.

A |

comrmtments and performanc° skﬂl., of a tezcher.
Aoy Ty el e

9. To explam the nature of i rssu{es ?n_d problem> faced by the state system of
education and some 1'movét1ve rcmeéres to solve them.

10.To apprecrate the natloml educatron pohcres and provisions made | in the pIan to
spread quality secondary educallon in the country and the ways and means to
equip would be secondary teachers for the same

11.To understand, in the light. of 'ecent global developments the new thrusts in

R

education, the ways and means to inculcate intellectual, emotional and
performance skills among sécozadary level teachers, the “Global citizens of
tomorrow”

12.To 1mb1be them attltudes and skills rcqulred for life-long learners on the ICT
.influenced world of today and tomorrow

13. To acquire the skills reqmred of a 'consumer' and 'practitioner’ of educational
research and innovations. - i 1 f .
The objectives are expected 10" be ﬁchleved through (a) a closer study of

fundamental basic subjects, (b) specrahzatxdn in subJects allied to the selected field

‘and (c) some research or mvestxgatlon ,1, _—

R ; .
ot e et et




of education (ii) broad study of educatxoﬁaccordmg to the needs and interest of the

4ear

BT

PartI- Theory paper and ISB, Demonstrétlon, Intemshlp and Practlcal Work.

e xrt

Part II- Dissertation

Dissertaticn:- (IR N
Bk wﬂ‘d jl 1',:1 i
0329A. The dissertatioh uiider seme(ste ' Par*‘uh shall be closely related to the optional
! IRE 1!‘ "rm o
papers offered by the candidate. ‘The topic und th_e plan of the dissertation will be

¥l Viive 3)1

decided in consultation with- the faculty memberé appointed by the Principal of an

affiliated college and Head of the dep?rtment Educatxon of the University. The topic

i Ak

in casé of aff h'ated college and by the Head of the

i

is finally approved by the Pnnmpal :
' i i AL I 1 1

department of Education in case of; “mg{;’vg%é]lg' iI?i §pecml case the Principal/ Head of
the university department, Edueaf 13“?1; ‘tne]‘}lrmviem}y may permlt a student to.select
any other fi eld for hlS/hCl‘ dxssertatlgm I ) .

. Every candldate for the M. Ed. cxamxhatlon unde1 Part-II shall, at the time of
submitting the dissertation will ;Sr'éhﬁ‘éé” a. certlﬁcate from the Head of the
e i by

InstltutIOn/HeaJ of the umveralty departfnent of ) Educa’uon, where he/she has studied

to the effect that the dissertation work of the candldate is genuine and is fit to
examine, S e i,“ - ﬂ,v

The dissenétion‘toge‘-:her with ty ro ccpies of the summary shall be submitted to
~ the P_rineipal of the College/Head of uhii}ersi_ty department of Education, who will
forward the same to the Registrar of the University by the 10 March of IInd Year(1V
semester). |

In case of céndidate having offered dissertation involving interdisciplinary
‘approach to more than one subject, the Superv151on by more than one person is

permitted and such supervision be terme : jomt SUpCerSIOH

0.329 B. There shall be an exammatmn e end of each semester for first semester
in the month of December/J anuary, for secoﬁd semester in the month of May/ June. A

candidate who does not pass the exammatlon in any course(s) shall be permitted to

appear in such failed course(s) in the subsequent examinations to be held in

. ]




,,,,,

ot parts_of

BT RR

.candldale if dissertation is adequate\b c/s;lq.ihas not reached the required standard

in the written part of the examirat

on the presentation'of a dlbuertanon, s&ml lyr 1f the candldate has reached the required
standard in the writlen papers, bt thé dlesertatlon is not adequate, he/she shall be
exempted from re-entry in the wntten part of the exammauon

0.329 D. A candidate who has passed‘the M Ed Exammatlon of the University of any
other University recognized by Syndicate may be permltted to appear for the

exammatlon in the remammg paper/papcrs m the area of specialization paper X

* already offered by him (without attPndmg a afﬁhated college), or the papers in any

other area of cpccxahzatlon under Part i (B) provlded he/she studies at a Post-Graduate

-Teachers ‘Training College afﬁhated ;é thc bmversny for at least six months and
completes the required amount of: fheoretlca] Praétlcal Sessional work if the area of
spec1ahzatlon which he/she wishes'to oﬁer is dxffercnt from the one in wh]ch he/she
submitted the dissertation dunng the M. bd }*xammatlon '
Regulatlon 43:- SCHEME OF EXAMINATION

Theory papers and ISB, _aemonstranon, 1ntemsh1p, practical work.

I semester Paper 1 2 ;3 4 Course Work
I semester - Paper 5,6,7,8, ISB1
IH semester Paper 9,10,1 1,1‘2;',? ISB II a) Dissertation work

b) Internship

IV semester Paper 13‘,‘}:"14,_‘ 0 ISB II a) Dissertation

b) Academic Writing

n, ; the’ candldate shall be exempted from re-entry l

S




Detailed prdgrém‘me' of Exaini

Research Study (FPT) | .,

2. Student orientafi%ﬁ on\
development _related t@t"- top;c Lef
current issues or topic of research i
Part I  Self Development

Programme (Any Two)

o

. .
I [
H!' .

Course , Evaluation :
Paper Course Title Credits Total
Code B External | Internal
» T e -
I M.Ed-01 | Psychology of Learning and Development - . 04 75 25
S
1 M.Ed-02 | Historical, Political and Econoﬁnca{?eﬁpéqtive - 04 75 25 100
m M.Ed-03 | Educational Studies - FAP T .04 75 25 100
: SR
v M.Ed-04 Ir_itroduction to Kesearch Methods: ' | o 04 73 25 100
Internship :- (Practicum Wo wathBEd Students)
Course | Course Sexninﬁ.’Wctkshop/C_Qonferg?@?_,ﬁtteﬁd ‘& |organize), o1 - 1ox10=) |
work work | Lecture on any ore innovative Meihods, bne P.P.T. : 00
Presentation on Current EGucatiofal- Tsstied. -
' i abla i -
Total i i 20 500
Aggregate of Semester |
{credits=12hours,” = .. .. BRRET I : _
Total Credits = 16+4 = 20 Cradit o Ipt’dl'ho,urs =.. 20x12=24Chrs
Total Marks 100 x 5 = 500 ' S '
Semester-11
" L
; =i
Course Lo ST Evaluation
Paper ‘ : Course Title i Credits i Total
Code | ! External Internal
| ISB-1 *ISBI | Communication aad - expository |- 04 100 100
. (Inter | Writing:- _ C -
Semester | Part T -A. Review of Related ’
Break) | Literature on any topic of Resesrch, ; .ol - 25
B. Dissertation Work:-
1.Synopsis Presentation of | 02 50 50




1. Personality Development-
Meaning  type; Factofs,
Approaches, Techniques to
enhance the pemonahty ‘

2. Communication "~ Skills-
Meaning, components, types,
barriers and  ways itof
improving C.S. a.nd ltﬁ
importance =~ '

3. Creative writing Skllls
Meaning, Types, relements,
forms and Techniques to
improve the C.W. Skills '

4. Decision making Skills-
Meaning,  Types,: 1 steps
involved in decision making,
Techniques to improve the
DM. Skills. '

5. Interpersonal Skills+
Meaning, Types, Techniques
to improve & its
importance. oo

6. Managerial Skilis+
Meaning, Characteri_sticsj
competence & ts
Importance. S

7. Research Skills- Meaning,
Types, Characteristics,
companents, = ways ~ of
improving R.S. and its
importance

8. Analytical Skills - Meaning,
Types, Characteristics,

Techniques {0 improve: the-{ -

Analytical Skills.

9. Time  Management -
Meaning, Types,
Characteristics, components,
ways of improving T.M. and
its importance.

01

2x12.5

25

M.Ed-05

Philosophy of Education

04

75

25

100

VI

M.Ed-06

Sociology of Education

04

75

25

100

VIl

M.Ed-07

Curriculum Studies

04

75

25

100

vill

M.Ed-08

Teacher Education -1

04

75

25

100

Total

24

500




Aggregate of Semester II

Total Credits = 16+04 =20 Credit 1, Total hours=20x12=240hrs
_Total Marks 100 x 4 =400 A

ISBII 100 l 560 Marks,

Semester-1II

Course R Evaluation
Course Title:- Co Credits
Code ‘ External Internal

*[SB-11 ‘ 04 - 100
Course of Professional Development .

+ Internship in TEI
i. Prepare  Administration - and

04 _ 100

1x25
Standardize of - any - one

Psychology Test.

Case Study on basis of Individual
differences

Observation of One Educational
Training institution and its Report
writing.

Develogment Skills to maintain

Institutional Office records.

Specialization on courses :- On the basis of
two levels ie FElementary Education,
Secondary and Sr. Secondary Education)
(Any One)-opt any one following paper
“with one level T
(a) Pedagogy of Science Education -1

(b) Pedagogy of Mathematics Education-I
(c) Pedagogy of Language Education-I

(d} Pedagogy of Social Science Education-1




M.Ed-10

Specialization on courses {Any one}

i. Guidance and Counseling -1

ii. Curricnlum Pedagogy and
assessment -1 )

ifi. Education Policy; Ecoﬁc;infcs and
Planxing - 1 o

iv. Educational Management,: - 1
Administration and Leadership-I

v. Education Technology'—1:

vi. Theme based on I#ﬂimtional
Strengths (Any one} " S

a) Life Long Education-1.- - .

b) Value Educafion and Human
Rights-1 S '

¢) Peace Education-l g

d) Yoga Education-]

¢} Inclusive Education-I 0

04

75

25

7
!
|

XI

M.Ed-11

Advanced Research Methods

04

75

25

100

Xl

M.Ed-12

Teacher Education -2

04

75

25

100

Total

e

500 -

- . Aggregate of Semester [11

Total Credits
Total Marks
ISBI

= 16+04 = 20 Credit
400
100

500 Marks. » =+ -

Semester-IV

Total hours=20x12=240hrs

aper

Course
Code

_Course Title

Credits

Evaluation

External

Internal

Total

.-BI

ISBIII

Dissertation (2 Credits)

Data Collection

Introduction of Excel/SPSS for Data
Analysis '

iii. Presentation by students of statistical

techniques used in data analysis using Excel/
SPSS '

Academic Writing (2 Credits)

Abstract writing of two research papers of
dissertation work. o
Library based Self directed study notes ( any
two topics)

04

100

100




Xl M.Ed-13 | Specialization on courses.' 04 75 25
ie Elementary Educatic
Seccndary Education’ (A
following paper with one Jevel
(2) Pedagogy of Science
(b) Pedagogy of Matheinati
{cy Pedagogy of La: 1guag,c Educzmon-ll
(d) Pedagogy of SocxalScxem:e ?Educatlon Ti
Practical Work- Project work b 10p1csnof above

papers

K Secdndary and Sr.
bne}’xopt ‘any;. one

02 50

04 75 25

Part (A) Speclahzahon on cours Any o
i. Guidance and Counselmg S
ii. Curriculum Pedagogy aﬂd assessment 1
iii. Education Policy, Econoﬁmcs and
Planning -1I =~ © - ~
. Educational Managbm‘ CUETI L
Administration and Leeldershxp-ﬂ‘ S
. Education Technc]ogy f—il '
Theme based on InsutuhbnaLStrengths
(Any one) ’ ‘ -, :
Life Long c,ducatmn-xl ‘ '

Xv M.Ed-14

iv.

V.
vi.

a)
- b)
.©)
d) :

e Inclusive Educatno'xl i
Practical Work- Pro_;cct work on toplcs of above
- papers L
Dissertation : T
‘Dissertation wn'mg ! :
Dissertation (Pre- submlss.on Rrefcntatlon)
Final Presentation and ana-Vocc o

50

02 50

M.Ed-15 -
R 02
01
01

50 100

25

25

s {
.1

20 500

| [
™ Total

Aggregate of Semester IV '
Total Credits = 20 Credlt Total hours—20x12—240hrs .

f _
; Total Marks 500
)

L

ISB I11- 100
Total Credits = Sem-I + Sem-II + Sem-iII + Sem~

v
20 +20 + 20 + 20

ﬂ'ot'll Marks =500+ 500 + 500 + 500 = 2000 Marks
Tptal hours  =240+240+240+240= 960hrs
= §0 credits e -

Evaluation of M.Ed. Examlnatlon

1. Each theory paper in semester I IIf, &"IV will carry 100 marks out of

aper and 25 marks to be assessed on

I
%% 2d.)

<iyar U‘\
¢ of

which 75 marks will- be of theor)

sessional work.

2jasto®?




{
3. ISB-1: Semester-11 will be of IOO‘Marks out of which 25 marks will be for I

marks will ve for (b) Dls.."r‘atxon Work ahd 2§ marks will be for Part II- Self
I .

PO Cid { Cl‘ Ny

Internship in TEL ,
ISB-3: Semester IV will be of lOO N'arké out of which 50 marks will be of

ti*;w:’ r]} I3 I hll

SJ'I

gohogest

Part ] -{(2) }?ewew of Relazed ‘Lrlera;ture on any arca of Education Research, 50 /g
" Dissertation and 50 marks w1ll oe of Academlc Writing. /

6. 100 marks will be'carry in ISB I Semester II 100 Marks will be carry in ISB II

3

’\' l; I

Semester il1, 100 Marks wxll bc cany 1n .Semester-IV 100 marks out of which

50 of dissertation writing as: exterr}al assessment 25 marks of dissertation (Pre
o 1 r A

- submission presentatmn) as mtemal ‘asséssment & 25 marks of final

Presentation-and v lva-.Voce as exteinal assessment.

' QUESTION PAPERS:- B ;

- 1.-Each theory paper shall carry 100 marks and will.be of 3 hours. Part A of theory
paper shail contain 15 short answer: ciue tions of 30 marks, based on knowledge,
understanding and appllcatlons of 1hL toplcs/texts covered in the syllabus. Each

question will carry two marks for correct ahswer

2. Part B of paper will consist five questlonr,, ih which candidate will attempt any

three questions of 45 marks (Each "qlueStion will carry 15 marks). Limit of the
4

answer will be five pages. L
3. Each practicum will be of four/six hour’s durations and will involve laboratory

experiments/ exercises. i

4. These marks will be divided furtl;er;a'sff .

Theory Paper 75 Marks

~ Sessional Work 25 Marks
Sessional Work:-

11




The Sessiona] work shail be ¢

and an averagr, of the marks awarded by thcql shall be considered. In case there is

examiner and the nearest average shall be corsrdered

Part-II Dissertation s : 200
Mal‘ks F:’J’:)‘n(;,,lr’l \4
The dissertation shall be examined on tl}ge! ollowmg line:
g b
(i)  External Examiner ng! ‘75”Ma‘rks (Final Report=50, Viva=25)
(ii) Internal Examiner “‘f *,1:25‘ Marks (ISB PART-1 (50MARKS), ISB-

2(50 MARK‘\) ISB -3(‘Prc-§ubmissiorf pre\entauon 25 marks).

"Sl" ;.,U(H !
Working out the result and awardm% J?rsmn'

The successful candidate shall be classrﬁed‘ into two classes.

Class-I- Those cbtaining 60 percent. of me‘aggregate marks or more.

Class-II- Those obtaining at least 48 per«,ent of the aggregate or more but less than 60
percent. The minimum passing marks in each paper except Dissertation shall be 30 per
.cent In drssertatron the mmlmum passmg tnarks shall be 48 percent.

03B Credits:

to the instructional hours assxgned fo 1f Por mstance in case of Internship programme,
Symposium, seminar, workshop, commumsatlon skill -and internal exams assigned 40
credits in each semester. Hows sver, in no mstance the credits of a course can be greater
than the hour allotted to it. One credit refers to 12 hours. Total 960 hours in two years.
The total minimum credits, requrred for co*npletmg a PG M.Ed. Programme is 80

credits. Cradit marks in I semcster 18in II Semester 22 in III Semester 24 and 1V

Semester 16. Total credit marks will be 80

: drfference of more than 20% Marl\suthan the same shall be examined by the third

The term “Credit’ refers to the welghtage glven to a course, usually in relation




100 Marks

) a;
1.-To enable the students to m1d¢r°tmd the psychological foundation of
“ ”1!‘ 8

styles

4. To devuop an unde'*standmg of tnedmes of personahty and 1ts measurement,

5. To understand pqychomgual rreawrement of all aspects of educational

ycho;ogy i .
. tr g i I"'» I8
6. Todevelop an understandmg of concept models and typcs of Meta-cognition.

«

"' "Hf“ LE IR TR

Course content [
Umt—I Educatlonal’puycholovy and i lcsues to Human Development 10 HOURS

- A. Meaninig and concerns of Poucauon poycholog), Contribution of various -

schools with reference to teachmg blea~mng Bchaworlsm Humanistic, and

Constructivism - if : ' ' ,
B. Methods i m psychology- bxpenmental Observatlon Clinical & Case Study ﬁ

~ C. Concept of Individual differ ences -meanmg, causes and their Educational
‘ Implications (w1th spec1al reterence to mental retarded, gifted & delinquent).
- Unit-II Cogmtnve aspecis of an mdmdual : , 10 HOURS
A. Cognitive development - Cognitlv process-Perception, Attention, Memory, 1
Developmunt of  concepts, ' :LogicalfReasorlixlg, Critical-Thinking,
Development of concepts, btrategws for: Teaching concepts, Problem —
Solving, Decision —Makmg Cntf al‘appralsal and comparative study of H
Piaget, Bruner & Vygotsky wm refércnce to multxple school contexts of India.

< aA) ——




C. Creatnvnty -Effect of <chool %

- Unit - IV Personality and Metlvatm
A Personality:-Defi niticn and'rat

LﬁtelligéﬁcéQEmotional Social, Spiritual and

"'mf cnvronment on Jlltelllgence Theories

successive modcl) 3

B. Learmng ‘theories With educational Impllcatmn - Guthrie’s Theory,

f: Nmp, (m 5 :",j. ;

Tolemen’s Theory, Verbal L?armng, (%oncept Learning, Skill Learning.
g s ]

‘C. Transfér of Learning:- F actors, theoneo & their’ 1mp11cat10*1 for teachers

10 HOURS

"I'heorxes-P ychoanalytical @ ciassical and

.r,

It o 2
Neo-krpudxan Humamstu‘ Roge and Maslow s, Biological, Genetic: Eysenck
‘ yi. i

Arcusal Theory' and - Zuclfennans aTheory, Sociai -~ Cognitive Theory:

._Banduras Theory, Personahty ‘lralts by Carl- Jung’s-(Extroversion v/s

1ntroversxon ‘Sensing v/s Intumon, T‘unkmg v/s Feelings; Perceiving v/s

judging), Assessment of Personahty

. Motivation: - Instinct, Need Drlve MOthCo, Maslow’s Need Hierarchy,

Achievement motlvatlon b) IvIc-(_ieland and educatxonal implications, interest

and aspiration, Assessment of Motxvatxon

Umt V-Applications of psychology to health and education 10 HOURS

A. Adjustment: Concepi, defi nltxon F ac;ors affec ting, adjustment (Frustration &

Conflict}, bgo-Dmese mechamsm, Ident1flcatlon and educanon of mal-

adjasted childiea.

B. Stress, Sovrces of Stress, SthbS management technique, Anxiety, Forms of

3k

Anxiety:- panic and phobia, Vocat1c|)nal Guldance & Career Counseling.

C. Promonng of posmve health and well bemg mental-health& hygiene

f
Resﬂlence :

" Sessional Work: . 25 marks




o

Personality, Atiitude, In.PlugencT, Stxess, Adjustment well being, Mental

health, Anxiety, Motlvatlon Creativ't

References: S
I Arora, Rita,(2005),"Shikshen Ai |
Prakas Han, Jaipur. ‘,

2. Ausubel 'D.P. and 1{oblson FG School learning An introduction to

Lo u

Educational Psychology New Yorlq‘ Holt Rmehart & Winston Inc 1969,
3. Bermard HW. : Poychology of leanung‘ & Teachmg, New York Macgraw Hill

B R ’ E .

b

4. Bower G.H. and Hllgard E. R (th;'jones iof Leammg New Delhi Prentice Hall
RN h B

india Pvt. Ltd. : | | , - : ‘
5. Charles N. Newmark (1985\ IVJIaJor Psychologlcal assessment Instruments :
bl ey e

Allyn AndBecan Inc. Boston Londo 'Sydne&, Totonto.
6. Chauhan, S.S. (2001). Advam,ed éducatxonal psychology, New Delhi: Vikas

b

Publishing , !

7. C.L. Kundu {1989) : Peroonahty Development Lsterlmg pubnshexs Pvt. Ltd.,
t b

TR
$38 5 osierd

New Delhn. ‘ -
-1 T“ T "T
8. Gage and Berlinger (1934) : EQucatxondl Psychology, Bosion_ Houghton

Miffias Company. o § ) [

9. Hays J.R. (1978): Logmtlve Psychologv, Thinking and Creating. Homewood
Illinoins. The Dorsey press .~ '; ' '

10. Jayaswal, R.L. : Foundation of Educational Psychclogy : Allied Publishers,
Bombay ‘ '

11.Joyce Bruce and well Ma:sha (1985) Models of Teaching prentice Hall of

India Ltd.

12.Mangal SX.: advanced Educa‘tionaf ji)gybhé'logy; New Delhi, Prentice Hall of
India Pvt,Ltd. R

/L/LV)// -
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13.Michael Green (1989) : ThﬁOAlCS.Of Human Development prentice Hall,
englewood cliffs, New Jers ' '

'14.Moully GeorgeJ : Ps jcholcgy or - e?chmg botto 1 Allyn & Decan Inc.

bk ey s
15. S. Owen, H. Parker Blount Heny Moscow ( 1978): Educational Poychology -

An Introduction Liitle, BrOWniar}d ’Comparlny Boston, Toronto.
n:t: 'P,: RS 3_{--.‘ oo
16. Wordsworth B.I. piaget’s { 1989)f eo!ry cogmtlve and affective Development,
E

New York, Longman mcorporated; CoEE
S s B R

SEMES bTER-I

MARKS-100 -

Objectives:- ‘ |
Aﬂer completing the course the students W1H lle able -

1. To understand the df'veIOpment and roie of Educatlon in Hxstonca} Political
i

and Economical aspects in india. }

2. To undersiand about multxdlsmplmary approach in re]atlon to Education with

other aspects. - .

tll.;

- 3.” To understand the relanonsmp betWeen pohtrca] 1nst1tut10ns -economic policies

and historicism.

4. To understand the educatrondl con, utlon of great thmkers

m[w

|
5. To understand the ro!e of central 7 eno1es in development of education in
] _

India.

6. To acquaint Wlth the experiments and their contribution in educatlon

7. To understand . the importance : of ~democratic values and constitutional

|
V

provisions for Education in India. ‘

8. To understand the global trends oﬁ education in changing nature of global
society like-open leammg system, screntrf cI ‘& technical invasion, economic
and social challenges.

Course Content:

Unit - I: Historical Aspects 8 HOURS




A. Compalauve study of the, dm clopmen»}of EdUCaUOH in ancient, medieval and -

modern reign with spac 1al r' ervnu: wto alms objectives, curriculum, methods
and Evaluation techmques Impac(i of colomallsm on Indian Society, economy,

polity and éducation.

Ho
B. Experlments and COﬂtI‘IbUtnOI’l in, Iﬂdlan Edacatxon Gujarat Vidya Peeth, Shanii

Niketan, Pondichasi Ashrgm,} fC ltrakoot Gramodyog Vishva Vidhyalaya,

u .'l
i

Riverside School.

Unit — II: Political Aspects ‘ | .
A.Educational Contribution of_ rrproinmert thmkem in brief: M.K. Gandhi,

)d‘ ool by 1

Vivekanand, Maulana Abui Kaldm’ Azad; Dr APJ. Kalam and Jyonbha

! l""‘)}u Uj \n( l)
Phoole.
e Fd ,‘l " [‘u I,
B.Democraiization of E ducatlon r?le Pf emocracy and education in multicultural
B ;_\ dgd Apr e 0

& ‘multilingual “societies, Constltunonal prov151ons for Educalion in India,

10 HOURS

Human Rights (U.N. declarahon} ?}nh opemal reference to Child Right.
ot 1 g e
C.New -trends, problems and then‘ ]possmle solutions of Indian Educational

Administration, world Proble*nsiand Terrorlsm its causcs impact on society,
gy an st an

remedies through Educatlon

Unit — ITT: Economical Aspects
A.Meaning, Concept, Importancé]%()f Economic Growth and Economic

Dy r( Ii W Iy

iﬂl S " . 10 HOURS

development, Planning, Role of Educatxon for it, Economy and Education:

"“ﬂ"'" proEERR R

Impact of LPG (beerahzatlon anatlzatlon 'globahzanon) and concept of PPP

(Public Private Partnerslnp) : .
B.Economics and ngrauon,‘ Tbe Economi‘csv of Brain Drain, Economic

threatening : Poverty, Unskilled labour lack of resources, inequitable growth, -

unemployment, Economic Underdevelopment
C.Contribution of Education for devélopment Skill development, Man power

planning, Human Resource managen;ent and its relevance to Education, Niti

Aayog : Origin concept, Ob_]CCtS Arolé,,funcnons and challenges.

Unit - IV: Global Aspects : F o . 10 HOURS

A.Economic and historical forces i m slléplng the aims of Education, Dominance

conflict and resistance in the concepﬁ Iof EdUCatxon

T = S 2 Y A T DA S WIS




AT e

< of culture.

" Cultural invasion, i3 1mpaef (‘n SOylf‘ty and eavcahon

C. Open learhing socisty and, open iearmng system: Origin, meaning, concept,

Ob_]ef‘tIVCS merits and challerges
UNIT V: CENTRAL AGLNCIES O gilb CATION 10 HOURS

i, | Rl
A.Introduction: MHRD, NCERI‘ e;B ABE NUEPA ch NAAC.

i~

.A

X RN
C.Educational Imphcatxons & c01 m reference to quality enhancement in

SESSIONAL WORK.-

Attempt any two of the followirg, . SR g
1. Power point presentatmn on any toplc ef the syllabus of this paper (units 1-5).

nr 4( |.

2. Seminar on any topic related to polmca, and economlc issue based on education.
. i j .

3. Two abstract of recent ar deles re’a‘e'

25-MARKS

’r‘:

fto SLb_]CC( published in reputed journals.

4. erte two term papers on global asplL:ets of education.

- 5. Comrlbulon of any two in quallﬁy enhancement MHRD, NCERT, CBSE,
CABE, NUEPA UGC, NAAC

- References: - L .
1. IR G (2007) R & Wf‘?ﬁ‘ﬂ ‘gaﬂuaﬂw R
2. Banerjee, A.C. & Sharma S.R. (199 9). Seciological and Philosophical issue in

Education. J aipur, Book Enclave.

Brubacher John S. ( 1962) : MoqemaPhilosophy of Education, New Jerssey,
ol

w

" Prentice Hell Inc.
4, f"hatterjee Partha (1986), N'm(mahst thought in the Colonial World: A

Derivative Discourse, Oxford { 'Jnn]'ersny Presq New Delhi.

5. Dewey, John (1961). Demoerae_;rmnd Educatlon New York: Macmillan
Company. = l ‘

6. Freire Paulo, Cultural Action for free}*,dom Pengum Books: London. (1974)

B e R bttt gt ot G- S

,, Citizenship Education: Meaning, Concept,

L T
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10,
11.

(1973}

 Gupta, Rambabu (1995) :

Gozl, A. and Goel, S.L. (701)5 j Hu’rjh%ihfﬁ?values and Education. New Deihi:

- Deep & Deep Publications Pvt Ltd.- 5

A o I Aoalise o

_ ”dllan quoatlon‘and Its Problems. Ratan Prakashan
i ? w i

Mandir, Agra. P”' '
Gupts Rainu (2010) : Shlksha Ke omddanth Agra Agrawal Publication.

Halsey, A.IL; Lander, H Brown, P and Nells, A.S. (1997). Education:

t)[”"]i‘ '(’E

| Culture, Econcmy and Socxet j New Y ork Oxford University Press

12.
13.
14.
15,
16.
17.
18.
15.
20.

21

22.

Joshi, Kireet (2000). A Na’aonal Agenda for Education. Delhi: The Mother’s
e 'E'JQV Pl
Lo :

Institute of Researci.

Joshi, Kireet' (2000) Educauo tp rssroads Delhi: The Mother’s Institute of
g I o .
Research. . C : \ i"

3

Mehta D.D. : Dcvelopmeqt of Equb xon} System in India. Tondon Publication,
Py .’, g

! I

g

- i (|l o
L
y

Ludhiana. - : . it
Mukalal J'oseph C. (400/) Gandhlan Pducatxon Discovery Publishing House,

New Delhi. : o *-! '

|
Nathan, Dev; Kelkar, Govmd and zWaIter Pierre (Edq) (2004) Globahzatlon
and Indigenons People mAqla \Iew Delh1 Sage Publishers.
Natioral u)uncﬂ of Teachf‘x‘ Eduoatlon (1999). Gandhi on Education. New

Delhi: NCERT. - ’ f i.

1

National ~Curricvlum Fi'azlieWOfk {2005). www.ncert.nicin  National

Knowledge Cormnrniscion (7006) :?' "

(

‘Pandey, R.S. (1997): East West: th‘ ‘ughts on Education, Allahabad, Horizon

Publishers. ’

Rusk, R.R. and Scotland, 1( 1079)]Doctrmes of the Great Educators, (Fifth
Edition), NewY ork, The M. acmxllan Fress Ltd ,P.31 0.
Wrmem.w(zms m%mﬁowm@mmﬁmmg
four) ; '

Sharma A.P. ( 1999) : An Approac}* _to PhllOSOphy of Education. New Delhi,
The Indian Publication. '
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MARKS 100

1 : -‘1"'

150
e concept of Educational Studies.

. -To develop ifisight Tnts dlﬁer i} '4”{‘ 288 <f Educatmnal Studies.
' RURN S
To enrich their pmfcsnoml htc w the study of coimparative education.

4. To help them percéive the wwd_c {'ane‘x of educatlon tasks and arrangement in

err‘;( bl

L
J.

different countries.
To acquaint them with the recent ruée‘.rch done in different fields of Education.

To acquaint with Lo*ltemporary~conpems of Education.

N o ow

To develop skill in analyzing resear?h paper
8. Ta understand recent education pO]lblea and acts.
Course Content: : 1 ' ! ‘
UNIT-1  Areas & Analysis of Educational Studies - 9 HOURS
A. Pedagogical, Philoscphical, _Socic?wl’&;gicdl, Psychological, Health, Curriculum,
Gender issues, Action Rt’searéhi ' School Administration, Technological
dev elopmmt, Drama-Arts, opccxa egucatlon and Envirormental Scenario.
B. Analysis of Educational Studies fronilreputed recogmzed educational journals.
UNIT II-Changing Socno-Cultural Cohtgkt of Educatlon 10 HOURS
A. Education in  the preaent Soélo Cultural Perspective, Understanding

Contemporary Indian socxety wnfhi ireference to multilingual, multicultural

o . / /20

e B T T e B R e Tk T o 52 =]




IR

w b 9 HOURS

m ortance Comparative Education.

B. comparative study of Lducatmnal syutum at Primary, Sccordary,

(Rl

" A nE

Higher and

Tcucner edugation of Indla mth fefererfce U S A, UK. and Russia

A. Impact of preVallmg cxamnatl?ﬁ

exam

Comrmssxon( 19563, NPC

remes -Secondary iqu atlon Commission(1952-53),

- 10 HOURS
ys cm “‘oh students and stake holder, Past

Education

(1386‘,, INdﬁonal Focus Group Position Paper on

exam rcf'um (Tniproving qua lity [tflrough rangé of question, grading, credit

N Mifwl-

system mode of cemﬁcatlon and £g

’

VAR giid I

e of ICT

‘”\ }‘ S

B. Public - Private Partnershlp - 1ssue5; and. challenges, Professmna | development

of teacher through quality'trainlxxg; Iaterper;scnal relationship, Financial Status,

Job satisfaction, FOUC&'[IO'I 10. g‘sk‘_

degree (CIIApthblS on pzotessxona.

Education, Gender S°nsxtlzahon
UNIT -V Recent Education Pol.c:e$ a
- A. RTE Act (2009) (Approaches to ;ed
Lifelong education), NCF 2005 arid 2
(1997 - 2002) Tenth Five Year Plan o

B. Constitutional Provision in Educatio
.Sessionals— ‘ ‘
Any two o : l_

» Evaluation of Res earch Papbr

il deelopment Delinking of Jobs with
I -:ulls and hfe skilis}, Environmental
nd Acts 10 HOURS

Jcauon ‘economic reforms, Human rlghts
2009, Nmth Five Year Plan on Education
bn }:ducatlon (2002 - 2007)

! 25 marks

. Action Research on apy one educatlonal topics

e




‘References:- -
1.

N

~i .

b
- international’ cominission o*l edtlca tioi

S

[!1‘,"

abroad.

Barnrs, J.A.- (1996): ulturax dl,. f‘l‘Slty and educanor‘ Foundations curriculum

‘and teaching (4th ed. )Booton Al b uand Becon Bruubacher

Beyer, L.E. (Ed.) (1996) Creatmé uemocratlc classrooms: The struggle to
integrate theory and Practlce NevT York' Teachers College Press.

ey b Vrene

Butchvarov, P. (1970) 'Ihe Loncf:pt of knowledge Evanston, Illinois, North
o ol

Western University Press. Debxa Hc
Delors, Jacques, et al; (1996) LLearlxlng The Treasure w1thm report of the

T 7 lst century, UNESCO
Freire, Paulo (1970). Pedaéwg)lof thé gp resséd New York: Continuumn.
John S.; (1969) Modern: Phllosophles of education, Tata McGraw-Hill,

5 Bl 5 A
'ew Delhr

!
4

Publishing Company Pyt [ Tb‘

“Martin Hills, Pam Chistid andch"’ng‘ard (2007) Teachers and schooling:

Making a Difference, Allen and Umvm, Austraha

NCERT (1987): In-serwcP Teal:llle'r Educatwn Package for Primary School
Teachers, New Deihi. § _

NCERT (1991): Eleme"taryX l'eaclxel qucatlon Curriculum, Guidelines and

Syilabi, New Deihi.

10.NCERT (2005): National Cumr*ulum Framework, New Delhi.
11.NCTE, (20041 Teacher Edueanon Lumculum New Delhi.
12.Singh, L.C. (Ed.) (1987) Teacher Lducatxon —~ A Resource Book, NCERT,

Objectives:-

- New Delhx

SEMESTER—

e e E— .
J‘”’mmmmmﬂwm

e

e e e ———




TN I T 1 wvmr&w

4. Underbtand mechaaics of wrltmg r?seal.r proposal rescarch papers.

fi‘

5. Select wsearch probl-ym prepatatlgn &)f rcsearch proposal, doing research and its

i
i

m India & abroad

6. Ur

UNIT1 Structuring Educzional Re&éa%’h ' 10 Hours
A. Nature of research, knpwl_edgé a‘mﬁ;m qmry Nature of knowledge and its sources

Instinct, reason, intuition etc). S‘éieﬁ%tiﬁ'c, 'fn’e_tﬁéd '6f inquiry (Authority, intuition
quiry y, Intuition,

Tenacity, Rationalism, Empmcxsm’} and’ ﬁi le“l‘i)v‘]‘é’ "in'knowledgc generation.
B. Research Meamng, nature, necd Sé’op*- }md sxgniﬁc'mce of Educational Reqearch
Major = orientation in Edu_catlonal ‘ Research Philosophical,  Sociological,

Psychologlca., ‘“echnologxcal and' Management etc.. Types of Researches:

Fundamentzl, Applied & Action Rcsearch duah’titative & Qualitative.
o

.B. Research Problem: Sources for 1deﬁt1f'mg the. research problem, Characteristics

‘of a good *eba“ch problem, Suentuw Stcpo of Rese’mh Reviewing Literature

éuxdehnes for human participaits 111 IcSCaI‘C;hl.

.{online database, encyclopedia, etc) Ethrdal issues in Research-Plagiarism, APA

| .| :
“UNIT I Design in Educational Resealth 10 Hours
A, Quantltatlve Research: Descrlptlve fesearch Subcategories of Descriptive

Research: Surveys, Correlation StudICS,gEX-lpOSt facto research, Historical research

(meaning, steps, significance, pnmary and -sevoriéjafsf;sources and internal and external
criticism). Experimental Research. Exper;rrentail?;?désign, Quasi Experimental Design,
Factorial Design, Sngle~subjects dcsngﬁ' Controllmg extraneous and intervening

-variables. L s

nNd
w




Lo 3l

*B. Quahtatwn " Research: (“ase sttdles (Dcvelopmental and longitudinal),

Ethnographxc .,tudles Pheromenologm:ﬁ-reoearph.g11a naturalistic inquiry.

C. Mixed Research-meaning, fun

~ and limitations .

UNIT I 'Variables, Hypothes; 10 Hours
A) Variables: Meaning oeﬁ 'vfxo "and types of variabies. (Independent,

taoer (l"\(‘

Dependert, Extraneous, Inte*vemﬂg,' Copfoundmg etc.)

B) Hypothesis : Meaning, (duferedce between assumptions, postulates and
e tqiln,

hypoiheses, types of hyp«*theals% ! dlfference between Positive and Null

Hypothesxs, Characteristic >1.‘of g:)oc{ hypothes S, Hypothe51s testmg, Types of
N Lo

VR ’1“1

P
~ errors: Typ= I and Type o l
C) Populations ‘and Samples, Me

"Sampling : » ‘ )
"UNIT IV: - Tools and Methods of data v’ollecnon 8 Hours g
' A) Tools: Types ¢f Toals, Sta ndar(ﬁz & Non-Standardve Tests, Construction of

Sk i d

a Test- Questionnaire, leter{f.ew,,ﬁatxng Scale Observation, Attitude Scale,

Schedule, and Sociometry. ‘
B) Validity, Reliability & Objectmty qf a Test Adaptation of a Test
UNITV Wrmng of Research Propoeals, Recent trends in Education 10 Hours
A. Wntmg of Research Proposa]s Idenﬁuf catlon ‘of a research topic: Sources and

3.8

need, Review of related literature, Rétlonale and need of the study, Conceptual

and .operational definition of. the té'ml Varxables Research question, aims,
objectives and hypotheses, Deh'mtat on, Methodology, samples, tools, Scope ,

limitation, delimitation, S]gmﬁcance of the study, Bibliography, Time frame,
Buagct if any and chapterisation ' |

B. Recent trends in Education - Hlstorx of Research Education Research in India, {

i

‘stlc Trends of educational Research

25 marks

Educational Research in AbrOad Fuu

Sesswna] -

1 Critically analyze any educatlonal. € éarch dlssertatuon

2. Concept map of any area of research fn‘xethods

R
T
T
RS
Gl
S
|
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Phllosonhy of Educatnon

Marks : 100

Objectives:
After completi rg tlhie course the studerta \’.'Jll be: able -
1. To understand the relevance of‘ 'thdsoph} as a dlsmplme

2. To deve;orv a (.er‘pcr und'*r.,tanamg bf the relatmmhm oetw%n philosophy and

l;:
)
¢

education.

;s.___.

W

Jon of educaticnal philosophy.

)

To understand the scope and app!;ua

To a«,quamt with the philosopliicat thooneo underly:ng educational principles.

oo

To appreciate the contribuiicn of v.nsiem philosophy and Indian Philosophy to

|

Education. PR

it 5
e

i
i
¥

6. To develop the capacxty to do ‘mdepex‘ldent thmkmg and a deeper insight into

the philosophical roots and edycan;mailk i;roblems
A t ;

Course Content:

5 R 8 HOURS

}

i‘ i
! i
B
i

)

Y

F

Unit 1 Educational Philosophy L

Core et .




A Study of western schools’ of Phxlc

Unit 4. Impact of Educational Plii]o‘so;‘:jh

B. The issues special reference |

truth

Yoga, Savnkhya

Un1t3 Comparatwe bludy of ih»lwgstem 6chools of Phiiosophy

Principles and geneéral max.ms A'

A il

Methods, Dis cipline, . Teacher pu};ﬂ

il

?;1 I\/eanmg & scope of Phllosophy need

ttcal‘Meamng & Various definitions of

Yy i KR A) i ’l(]

1

| ty and obJectlvﬁy, worth of knowledge and

]m .,‘:»

10 HOURS

n.

obphy cn the basis of feilowing point :

siof Education, Curriculum, Teaching

relatlonshlp and their place in education,

. Beliefs about nature of xnuwledge, Morahty and Values.

B. Naturahsm, Pragmatism, Idealism, ‘E

<1stent1ahsm and Realism

y 'of some Indlan Philosopher
10 HOURS

: ,, =3 pmeen

A.Study of Indian Philosophers kéepih‘g ‘;i:n mind the following points: - Concept of

education and Effect of their co;ltrlbu

tlon on phllosophles

B. Specific contribution and its relevamjc fW;th contemporary educational practice:-

Dr Jakir Hussain, Dr. S. Radhal.rlshnan,'J. Krishnamurti,Dr. B.R. Ambedakar

Unit 5. Indian Schoc! of philosophy =

|

. , , 10 HOURS

A. Study of Indian Schools of phhosopby kcepmg in mind the following points :-

Theraatic Concept, Aims of nducato‘

Discipline

mcu]um Teaching Methods and

'|
;i oo
B. Upanishad, Bhagvad Glta Jamlem Bua dhism, Vedanta Philosophy and Islamic

Philosophy

?
P

e ——
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Sessional Wori: o R
Any fwd of tfl‘ fotﬂolwiﬁﬂl ’ : : " 25 Marks

% Report wrmno of a panel d US°1 1 or, college of educational philosophy.

< Abstract of two recent edugghq
o ‘,:u,:“ Y

S
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100 -

e e e iy .

Marks

Objeetives:- -1 1 cTT T et bt
B ST .

After compleétiug the course the v*uu,ntg M, ke able -

1. To understand. the concep¢ of Eduwtlonal Sociology and- Socielegy of

Education.
2. To understand the relationshlp
3. To understand the: contnbution;qf‘gr% Le JI})C&IQI‘ sto aomely atxd education.

R

4. To understand the process ot sqg;xaththn relatxonshlp between culture, scc1ety

”and education.

related to eduratwnal ”benomena
I ’4 5

. To understand tié concept m dpr

fnblaiin
s ofsocial stratificalion‘and social change.

- ‘fu{ !

 To understand thé issuss of e}me ulce, equa lity andinequalities.

8!

. To undérStaﬁd eineréing trends of § dcu‘;l.y in global perspectives.

. To unaPr~tand the pr occsq of sccial ¢ hange modernization and role of educarion

SN 00 N3 O™

in the transmaission of the natlonal and lbultural ‘heritage.

Course Content:

Unit -I: Education and Sociologj'

HOURS

A.Meaning, Nature, Scope of hducatxcnél Souology, leference and relationship
o l'f 5

between Education Socmxoey and Soct ‘{Q.ogy of Education.

L
B.Nature of Sociological Inquiry, Reiatiot h1p of Education and society, social-

o ,!
system, Education as a subsystera q"’ society and its relationship with other
R
subsystems: Family, ¢ as*e and. state.: hco;ehcal approaches and contritution of
Lo

1. !
Lo .
sociology of Education: AntomoGralﬁ sci, Paulo Freire, Talcoit Parson’s.

4y

Unit - IT: Socio- Cultural Context of Edufﬂtxon 10
HOURS ; ' ‘

—r




A. Relatlonohlp of Education thh culture, cultUral chaage cultural conflict, cultnral

relatlvxty, cultural plurahsm,,lr.dlan ‘culfture)m‘;glooal pcrspectxv
B.Process of soc1ahzatlon and accult&mﬂon of the child, critical appraisal of the

role of school, parents, peer; " pps,;md

/the commun‘ty

C.Meaning & process of- mooérquatto%ﬂoncept of post modernism, Impact of

culture. . o [
Unit—-III: Education asaSoei;a{ﬁ}ﬂ?;o‘?e_ég | 10

HOURS
A. Concept of change planned chaqge %d rocess of planned change.

ru :

modernization on educatloq and cu l}me, irole of education for making composite i

B. Education as related to socml cbange soolal moblhty and social stratification. I

( R “» Lt
C. Educatron for sustainable developmert Meamng, Dimensions, Principles, |
strateglcs and role of Educatxon in dsfamable de\mlopmem |
b e PSR
Unit -1V : *Social Dimensions of Educhﬁon - 19

I

HOURS C ‘

1 Meaning and ﬂolxcmt of socml ecolo and contribution of education to maintain

harmomous somal ecology

3. Unity and diversity in Indla LdumLuon and Inequalities; caste, class, gender,

educatlm for the. oppressed nosuesiof equallty of Education Opportumty and

- excellence in Education. T ‘;; 5
‘e . T '
UNIT - V Futuristic Society and Education 10
' R I ; .

-HOURS - - AR
A.Meaning of futurlsuc society, goals of‘ éducatlon in global perspective.

B.Social hindrance in educatlonal uphﬁments as caste, religion, regionalism,
poverty perspective | | |
C. Challenges of education i in future socljal: percpective.
SESSIONAL WORK - RN
Attempt any two of the following —

marks)

S

(25

l :
I o
land present a report.

a. Survey of any social pfob;em




3
.[[
7
I

11,

13.
i4.

15.

Pl
Socxologxcal and Philosophical Issues in

i

' 9

i
l \

Education. Ludhiana: Tandox‘ll ,ubl’ & .atlons

Brown J.F.: Educational Somology 1

r,f-.'

Chaube, S.P: (1981). Phllosophlcal "cmd Soc1010g1cal Foundations of Education.

‘Agra: Ravi, Noudarnalya. 4“.;‘
Dash, B.N. (2004). 'Iﬂeones of Educatlon & Educano'l in the Emerging Indian

“Socicty. New' Delhi: Dominant. Publ;shers and Distributors.
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MARKS 100

Objectives:-
After completing the course the studenti w;ll be able'
1. To understand the concept of. cumculum and curriculum development.

2. To develop an understandmg Hbout‘ 1mportant prmc1ples of curriculum

construction.

l

i

.

N
R
R

i
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- University of Rajasthan
JATPUR
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}
4
._‘

To get chuamteu with the cumcmu’ a

he: Pi
' ()\."\. 94 e
on, {'ér‘c'Js trcnds in curriculum development.

To enab'e ‘the leamer" to reﬂect

S

matel the nceo for evaluation of curricutum.

8. Todeveiop ccmpetermes f?;gxejs'ﬁ ﬁgc\; ey aluate curriculum.
Course Coutent: 0 el 3
UnitI Conceptand Mearning of Curﬁ}cﬁhl’ﬁ{{n:)' a 8§
HOURS
é

o Concept, reaning and ¢l aract\,nstlc

f [h i
fcurrlcu]um

s Determinants of curriculum. — B IE)S%p‘IICal (natlonal democratic), Sociological

l

dlogncdl (leainer’s need and interests).

(socic- cultural reconstmcuon) :md_ :

" HOURS - Lo . RRERD 1:‘

‘o History, Gammg Puumples St'lg’és' &r’dp Strategles of Curriculum deveiopment.

{
s Approaches . to". Curr!culum-gu )_] ! L gatner, Comrmunity -centered and
.\,1 ) H .
5 1 RSB I,_‘“ ;
interdisciplinary curricuium. .- i o
: { : . :
UnitIl Curriculum devalowmeut and t?liebrles. b : 10

e Curriculum and Consiruvtst

o Curriculum and Critical Theory. |

» Curricuium and Poststmc*u(ahst T} eq

Yo b

Unit I Conwptmm and Designing o'f the'Curncu‘um
10HOURS i

® The Huinanistic, SO"lal Reconstni

il
'tlbmct and Teclmologlcal Curriculum,.
i l

o Organization, Compouems SourCeF Prmmplea and Approaches of curriculum
AN

design. |
s Plan and implementation of t ch‘lolocy in curriculum design.
Unit IV Evaluation snd trends in Cur?*xcu!umt 10
HOURS ‘ i P
o Concept Meanmg, Need, Imporfa‘ng; énci Aspects of Curriculum Evaluation.




UNIT V-Model$ of cufrizalazin (:es'«r 10

“H :
HOURS
o The Taba Mosel,

e The Saylor and Aleoxande:'s fno?féiﬁ;

Model”

.Sessional Work: -

Following two:-

country.’*

o AnalyZe-sefiior 82 ddr_{ currxculum of state board of any subject of yout

choice.
REFERENCES: G
I Aggrawa,, J.C(1990): Cumcv!umf Reforms in India: Doaba house.

Lo st o

2. 'Annumg-, AnGeld' (1995): « A Nadbnal Cumculum for the Early Years”,

o gk

Open
- Univesity Preas Buckingham, Phllfadelpma

3. Audrey & Howard Nocholl<(19f78) 2 Developmg Curriculum”, A practical
gulde- George Allen& Unwin, Bosfon Sydney, London.

4. -Bhatt, B.D. - Curriculum refo rm Kanwhka Publishers, iNew Delhi.

L

Bhatt, B.D and Sharma, S.R(! 992) Prmc:ple of curriculum Construction, Delhi,

'
' x

Kanishka Publishing House. - I

s

6. Curriculun Devel opmmt and Ec.ucatmnal Technelogy, New Delhi:
Publishers. : 3 : i' :
7. D.Warwick (1975): Curricuinm structure ‘and Design, University of London

Sterling

press

L L

8. Davies, IronK. 1976y Ol 'fi‘VF§ifxn"»§U1%;i¢ulun1 Design”, Megraw Hill Book
Company Limited, England. -

9. Denis Lawton(1986):” Qc‘"'

‘London, Sydney.




l‘ }0. Edward, A. Krug(1560): T‘l“ Se:cpndary School Curriculum”, Harpaer and Row

il
I
1 < :
k| | 12. Gakhar, S.C.(206%): Lurpt‘u’im ben Joprnent Panipat, N.M.Publications
| Khan, MI,1BK. \hgdn E;'];}Lgslélﬁ(aﬁy ése(.rch in Cuiriculum Constriction
El . 14. Mamidi, M.R. and Rav1shmar,.l\19é4)
j | 15. Molhotra, M. M(198$) f‘urrlcul\lllin“]&yaluatlon and Renewal, manila CPSC

![ : - Publication.

MARKS 100

[

3 a; o X R !
LA }[r_\n At

Gbjectives:- -~~~ 7~ o e
B Ch, 9
After completing the course the studenlsWill be able -

-

Te create awarceness of varlous proolems of I eachfn Education.

To acquaint w;th the teacher educatlon programmes at all levels.

LN =

To develop Sklllo in organizing practlce rea(‘hmg and in selecting teaching

'»‘; '
strategles end teaching inodels. = E
4. To acquaint with the responsibilities pertaining to school organization and

S
o

classroom managemerit.

5. To apprecrate the need for leseau,h m Fear‘her Education.

6. To acquaint with the varicus stalui

oﬁlf‘s re; ardmg Teacher Education.
Course Content: : G
Unit1: Context of Teacher Education 10 HOURS

a) Meaning, Nature, Scope and S‘igxiiﬁgeﬁiceiof Teacher Education

b) Aims and Objectives of teacher Educéiionat different level.




POllUCu! ard Econcniic <'hanges i boc;ety

l/\

o
d) Fatunst. Views. of 1cac1~cx m-t.catlon (Pmpara(xon of Teachers for

)
- Schools, Inclusive L,lassrooms aiui» thn vlobal Context)
e) Curricular Areas. of Iuma] Teacher Educatlon — Nationel . Curriculum

Framswork (NCF) 2009. ..,am ng o% spec1al ‘teachier-Arts, Crafls, Physical

{ .
\

Education, Home Science, Vocatlohal echmcal and work experience.

Unit2: Knowledge based Teacner Edqcatmn . 10HOURS
L
a) Qualifications of teacners-pré«”ﬁﬁ: ) “y“ pffmary, Secondary, Higher Secondary,
Higher Education. g { “ i,

b) Meamng and Types of I&norw:edgé Habcnnas s Theory of ‘Knowledge - Deng
 and Luke’s Conceptions of Kt 3\?}15 Shhlman s Theery of “Knowledge-base

Hm

for - Teaching’. The I&mw]ed”ge ;Con*muum -the General Principles of

TeacherEf%: rPf‘tlww' ess.
{AH 1

.¢) Reflective Teacher Erlu'cafion“_" amng, Strateg,lcs for Premotxcs reflective

teaching, ReflectiveThinkin V/S Réffectwe Action, FheReﬂecth Teaching
Model. Need for. Reﬂectwe{fcacfimg;ﬁlffereme between Reflective Teaching

T

1A i“ o

and Reflective Research.
‘Unit 3: Modeis of Teacher Educatlon and Instructlonal Mizthods SHOURS
 a) Models of Teacher Edacauon

Bchawounstlc Teacher FEducation

Model, Competency-based Model., ,1 rTradmonal Craft in Teacher Education,
Inqun’y -oriented Teacher hdavatloh; Knowledge Building Community Model.
b) Large anc Small Gr oup Teachmg, Methods Collaborative and L,OOpCI‘ath
Teaching. " o
‘Unit 4: Managing Practicum in Tearher Educatlon 10 HOURS

a) Integration of Theory and Practice.:

ana ASSCSoI‘lCHt of Practice Teaching.

¢) Concept and Types of F eedback to St\;“‘,ient Teachers

b) Organization, Observation, Supez

d) Principles and Organization of Intemshlp
¢) Mentoring and Coaching in 1eacher Educatlon
Unit 5: ISSUES AND CONCERN IN TEAéHER EDUCATION: 10 HOURS




b) Organization, Obscrvat1on Sui)

¢) Concept and Types of Feedbe{ilaﬂ B
3 ¥ (i, ¢

-d) Principles and Orgamzatlon of Ime .
¢) Mentoring and Coaching int TeachEL‘Ec.ucdtlon

Unit 5: ISSUES AND CONCERN ITNJ 'li‘f’?(alilElR EDUCATION: 10 BOURS
A ",'('J ) AL
a) Developmental concept of a teachle,'i _ Ll b
B 4 ;m [0
b) Problems of teacher education at'school levels

¢) Quality assurance and accredﬂ'ratm% &n teacher education.
cephbert plilicaion i
RS PR

d) Role of NCTE and IASE. e

e) Application of ICT in teac{her‘ \erg{x'gzh‘ fiod.. 5

f) - Code of teacher education, h]

Sessional Work (any two) - } b : 25 Marks
185 “}f;ii.rg;xn Ly

e A critical study of one teacher tlaﬂn g college w1th reference to recognition by
NCTE. . ,,_.m (} [”PMW-

e Role of any two for quality enhancement -fIASE CTE, SCERT.

V

¢ Educational Qualification and code ,of conduct for professional teacher given by
UGC. BRI N IS |

REFERENCES -
1. Chakrabarti, Mohit Teacher Educa‘tlbmfnodem Trends.
2. Chaurasm, Dr. G. - New Era’f'

| : Pvt ,Ltd.

)
1i

t
(
§ x
l
4
I

nl 'leacher Educatlon Sterling Publishing

e
4, Four Year Courses in Teacher Educatxon- All India Association of Teacher
Educations, B- 1/G-A and Model Down Delhi-9.

¥

teachmg, New Delhi :
~ 6. Mukarjee (Editor) S.N. Educatll ﬂ
- Chand & Co. Delh1 !




14.Four Year Courses in Teache

13.Dikshit (Dr) S. S. - ejc;hic

Publishers Pvt., Ltd., Delhl

Al vl

Educations, B-1/G-A, and ModelI owr; ;

15.N.CER.T, Invest1gat1ons, gﬁléﬁ% Jaﬁcf“j:PrOJects Relutmg to Internship in
teachlrg, New Delhi r‘ n nf“* . :

- Chand & Co., Delhi .

((xn

1. Report of the study Group on't i

Association of Training Colleg. SErp

18, Shrimali K.L. -Better Teacher. d;;catibﬁ,. EMinistry of education, Government

of India
19.Sharma, R.A. Teacher educatlon- xThf‘ory, Pract1ce & Research.

20. Sharma, R.S. Emerging Trend_n .eacher Education.

N

SEMEgTER-III

Specialization Se]ect one out of four Paper

marks-100

Umversxty of Ra)asthﬂn
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‘Technology; ol Ml'm

- To understand the need to evahi e Cumcula and evaluate the same on the
basis of different validitlés 1 i7h 1] i

To understand drversu)V’c')f mg&ubtwnal matenals their role and the need
for contextualization in screncé educdtlon

To appre01ate the role of Xos ; A'cularr actlvmes in science educatlon

.,"?r‘ g

tyéind access, gender special. groups

]

‘ p e
‘ad;né &aod}f,of knowledge

 Development of scientifl cfkno?s{“lgdge ;
e Scientific methods explanam@’,t‘lé r\fq e ,{ -
Science and technology * ! R

\n

— w— —
o o
W
Qe
o
=
o
o
o
w
o
[aN
«
E
5
o

h ¢
®

} { L
LEs H mW] t i
Unit II Currlculum of Sclence Educatlon
LA ¥ b e
e Trends in science edncatmn from the begmnmg of the nmeteenth century

to the present- at natlonal 1d 1r§terr_1atronal level -

o —

| —
;

l[ e  Criteria of validity of sc1ence cumculum
ll ' o Content ethical envrronmental,fcogmtlve historical.
"': _ Unit III- Approaches to Teachmg ]Learmng of Science-1
v 'l' o Approaches to concept learmhg L
ll e Constructivist approaches to science Iearnmg
e inquiry method, problem solvmg strategies
'I e concept, development i mvestlgatory approach
'[ e inductive method, proj ect bas e !Iearmng

planning different types: of'pr
,[ ' Use of ICT in teachmg—learm g




School visits and shanng of exbgfl%pés QR Experimentaticn on any topic
with klts and laboratory f,f_'wofk profect and assignments focusing in

K
I
1 |

[ i
Seidling 11
I dFI.?Sl[]e n Smence cumculum in Sc1ence

e
J | s
” [| , 3. BhatnagatS S. (2003). Teachmg of scwnce Meerut: Surya publications.
"il . 4. Black, P (1998). Testing: 'Tnend or Foe? Theory and practice of
: Assessment and Testing. Londdn Palmer Press. :
/ 5. Carey, S. (1986). Cogn1t1ve Splence and Science Education. American
I Psychologist. 41 (10), 1123- 1130
2| 6. Chalmers, A. (1999). What is the thing called Science.3rd Ed.
N Buckingham: Open Umversu:y Press.
~ 7. Das RC. (2012). Scie ce ‘te‘chmg in schools. New Delhi: Sterling
I publications. oy i
I - 8. Driver. R, Leach. J, Mlllar '1d Scott‘P. (1996). Young Peoples’ Image
) of Science. Buckmgham Opén n ers1ty Press. 39
J 9. Gipps, C.V. (1994). Beyon : étmg.{ !ondon Falmer Press
- 10.International Journal of Sc1eﬂc Educatxon .
I g GL1AT (Acad 39
.- » ch‘x Rwaqman




" —
[ 4

pubhcatxons S

13.Kohli VK . (2003). How 1o 'e“,jkf‘.‘ L scie

14 Kulshresatha S.P. (2009 eac J 4K
publications.

15. Minkoff, B.C.& Baker,

Garland sc1enee New Y Oilk
e1E e

e diStingUish between scien
of mathematics B et

.o distinguish tetween the rolieg S Bt

develop the skill of solvmg

modeling as an art .
develop thie undelstanding‘*df usmg pénstruetlth approach.in mathematics

-4

d apphed mathematics

hfje problems through. mathematical

-

develop the skill of using varxous methods of teaching mathematics

develop problem solving qkllls hlghhght the mgmﬁeance of mathematxcq
laboratory. S e R
enable to dlstmgulsh between mductlon and mathematical induction

-
| ]

W -
[ ] [ ]

develop the skills requned for act1dn research in mathematics -

¢

Unit I- Nature, Development and'SighiﬁEa‘n‘ce of Mathematics

——"

¢ Distinction between mathema’acs and science
e Distinct roles of pure and apphed Mathematlcs
e Mathematization-aesthetic asp? &t
e Historical development: of ‘
anecdotes such as Gauss Ff" .1‘anu an"etc teaching of mathematical
modeling o

“ea—

of mathematlc

hematlcal concepts with some famous

4

uny

—

Unit II- Objectives and Stra%fégne_

T e S




e Instructional Ob_]»L uves m e%c'mg fiia emlahcs
L0 Fx0sl
o constructmst approaeh it feac %ng;okiﬁnlatéematms
; VSR
e methods. of teaching afjlepatlcsit mductrve and deductive methods,

analytlc and synthetlc metho 5 ér'ob em*“ olvmg Skth

Analyze the: curnculum at-

Fming fi.

e pre-primary, primary
o upper p'1mary

o Types of theorems such as e)nsfence and uniqueness theorems etc.
e types of proofs- direct proofs, indirect proofs, proof by contradiction,
- proof by. exhaustion, pro&fﬂ b@l“nﬁétfle}natlcal induction and distinction

between induction and rﬁ}atﬁefnlatléal ‘indubtlon
. _ !
Unlt V- Evaluation in ‘\/lathematlc

e Concept of evaluation'in teacﬁfn ShES
e learning process (formative, surnma‘uve criterion, diagnostic)
e Types of mistakes in mathemat;cq thelr identification

e Analysis with a purpose of prw entmg and remedial measures. ' '

v
_SESSIONAL WORK | 25 MARKS
o Group discussion/ lecture-cum —dlvcussmn/ panel discussion/symposium/
“ school visits and sharing of expenences OR Experimentation on any topic
with kits and laboratory. WO i

tk pro_]ect and assignments focusing in
observation and 1nteractlén w1th.._ hﬂdren

REFERENCES:-

competency based laboratory appro !




" y—

1N

2. Butler, CH.& Wren; I'.L. g i

NewYork: Mc Graw Hill.
3. Carpenter, T.P., Dossey, J.
Education Research United . Stat
Teachers of Mathematics. i/ N : :
4. Chambers, P.(2010): Teaching Mathem 1cs",'New Delhi: oage rubhcatlons

4
¥

- L2 Ve
5. Cooney, T.J. (1975): Dynalr:l $.9 Te:
Boston: Houghton Mifflin. D 311

grade 5-10. Ports*nouth NH: Heir
7. Grouws, D.A.(ED)(1992): . Fandbiol

CLAOpY “llb

of research on matinematics. teaching -

. and learning, N'Y: Macmillan Publ;shmg,},ester |

8 He1mer R.T. & Truebloocl ; C-Ri ’97 ) Strategles for teacmng children

9 Howard T & J ones, S (AOOO) Becommé Successful Teacher of Mathematzcs

(BE

lO Krutete.,kl V.A. (1976) Thep e v_olog’ f mathematlcal abilities in school
children, University of Chlcago Pressj | '

" 11. Lieback, P (1984): How chlldﬂ“e‘hl’eérﬁ rrfathcmatlcs Penguin Books.

12. Malove,-J. & Taylor, P. (1993) Cclnstructwrst interpretations of teaching and
learninig mathematics, Perth: Curtln Umversﬂty of Technology.

13. Michael, D. R. (1977): Matnemé'ihcsasaScxence of Patterns. Oxford Press.
14. Marshal, S.P. (1995) Schemes in Problem Solving, NY: Cambridge
University Press.

15. Marilyn, N. (2000) Teachmg and leammg ‘mathematics: A guide to Recent
Research and its applications, NY: Contmuum

17. Nunes, T. And Bryant, P. (1907)‘ Learmng and Teaching mathematics: An
International Petspective, Psychology Press

. 18. Resonik, L.B. & Ford WW (1980) The psychology of Mathematics

instruction, New Jersey: Lawrence Enbaurn Assoc1ates
19. Singh.M (2004): Modem ‘Ll'eachmg of ’Mathe*natlcs New Delhi: D.K.
Publishers. ‘ Dl i

20. Schonell, F.J.& Schonell, F E (
Edinburg, London: Oliver and Boydl

1965) Qlagnostic and Attainment Testing.
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age Education-1

i jf'

Objectives :- - ’ | Marks-100

b
I
i
.l
; I
1

On completion of the coursdiv,udeﬁt eact or.) w111 be able to:

e gain an understandlng d'f”th& ‘ffatﬁle Tunctlons and the implications of
planning for teaching’ ]ang%a%é/]anguages

e Understand the psychqlqg;é of , anguaga leammg gain an u“ldersta“xdmg in
the pedagogy of language Iearnmg

o study and analyze dlfferedﬁ ’appl‘oaches, methods and techniques for
differentiating betweeri ‘ftéévhm?g] laﬂgUa e and teaching literature in the
context of first 1anguage< Atids se"ond Ianguage

o examine various areds'df1¢ @dak:h In ]ahguage education

..‘\ I

Unit I- Conccptual Iesue Language Le‘trmng-l .

¢ Language acquisioh and commumr‘atmn

e factors affecting language leammg and language acquisitions and
communication- Llngmbtlc psychologwal and social processes involved
in learning of languages- | ' :

e Models of Language- AcQu151ﬁon Chomsky-Language Acquisition

-~ Device, Plaget-Cogmtlvc qonstru-vtmsm and Language,

e Recent theorization:: mientibnahty, ‘application of these theories to

development of methodologles of teaching-learning of language.
Unit II--Curriculum of Languavé tldu"cation

o Devclopment of lenguage cumculum

o Syllabus: diiensions, fa tor‘ that mﬂuence the curriculum, selection and
sequencings of content, contéxta, transactlou and evaluation techniques.

e The text book: Critical ]heracy personal response to poems and stortes,

1
[ i
[N

adapting the t%tbooL B

¢ First language
e Second language
e Third language

43




At--primary
upper primary
secondary,

¢
nguageLearmng

tp)gt abpve development
qoqs‘gltutlo*l p1ov1310n regar ding language

ﬁ: MARKS

5 RO (,.‘,

. GtoUp discussion/ Iectuxe- m —dlscussmn/ panel discussion/symposium/
school visits and shaﬂﬁg E éﬂperiences and assignments focusing in
observatlon and mterac{im Vinﬂ}' clfnld?en

1"‘
;

REFERENCES;- o w?:* I
1. Bennett, W.A. (1909)"A8pebtsl of 'Language and Langaage Teachmg
London : Cambridge Umveréli}‘f Pré%S' g
2. Braden, K. (2006). Task Bh‘;éd‘ Language Education: TFrom Theory to
Practice. London : Cambridge Umversﬂy Press.
3. Britton, J. (1973). Language and Learnmg England: Pengum Books

4. Byrnes, H. (2003). Advanced; Language Learning: The Contribution of
Halliday and Vygotsky Contmuumlntematlonal Publishing Group.
5. Hodges and Rudolf (1972). Lanvuage and Learning to Read — What language
teachers should know about Tanglia%ze Boston Hougiton Mifflin Co.

6. Joyce & Banks (1971) Teachlng the Language Arts to Culturally Different
Children. L.ondon: Addison—Wesky} Pub.Cé.

7. Krashen, ‘S. (1988). Second Language Acqu1smon and Second Language
Learning. Prentice Hall International.-
8. Martinoviz, T. (2004). D1su)ufse Af‘ross Languages and Cultures. John
Benjamins Publishing Company. || It :” §
9. Ornstein, J. (1971). Programmed Instruction and Education Technology in
Language Teaching Field - New: Apploaches to Old Problems.The Centre for
Curriculum Development Inc, Phﬂadelphla

10. Osherson, N. D. & Howafd' ‘L. 1(1990). Language an Introduction to
Cognitive Science: - Vol.1, USA:| Massachusets Institute of Technology.

11. Pavelenko. Aneta et al (4001) lL\/Iultlhnguahsm Second Language Learning
‘and Gender.Berlin: Walter de’ Gruvter Gmbh & Co. KG.
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Objectives:- Hleal ' Marks-100
‘(\ mol ae il

After completion of the cour;g ]tlllle p,tuqtii nts g: able to:
1“ 1 U

A

¢ Develop ‘an understandmg gbout the meaning, nature, scope of social
sciences and social g,cm M%‘; dﬁﬁatf»or,n X -

e to find out the dlstmc”uon and overlap between social sciences,
humanities and liberal arts. ! g ¥ :,‘

o Understand the role ¢f véﬁdus methods and approaches of teaching social
sciences employ approprlate foptransactm“l of social science curriculum.

o Effectively Use d1fferent’1 echa materlals and resources for teaching
social sciences - uf'mﬂf,\ Juid b;- ol

Construct mpropnate*hs%@somént tools for tcaching-learning of social

sciences and undertake evaldatlon

!

Unit I - Conceptulahzatloﬁ‘oi‘fﬁioe:i a!‘Sclencé Education

-l

t
! P
i

1

e Concept, nature, and'scope: of'smnal sciences

o Existing approaches’ of t aphmg‘lez&mmg of social sciences

e Epistemological frame pr: opdsed in educational policy documents

e Various national currlculuinlframei;vorks coricerning teaching-learning of
_social sciences. ¢ —}%{F* S

sc1ence

1

[ER P

I
'

i
i

e Principle for curriculum’ deV?lopment in social science education.

e Instructional materials mclu’smg textbook contextualization, criteria and

1
p

concerns. : ;,:, ‘

'

o Integrating Co-curriculum| adtlvmes with scoial science education.

e Approaches to orgambatmh Of soc1a1 science curriculum at various stages
:‘l‘, f! SR

of school education.

Unit III - Approaches to Pedagogsﬂf’o;f’fS(v);c’ial Science

i

e (Critical appraisal of approac:hes‘ to teachmg learning social sciences —
behaviorist approach; constrL:lctNgst:approach,
k5 i Ao
!
|

RE)
1
N
bl
i
L

— _




'NCERT. -

(il
e inter d1>c1phnary appxoaclh_; mtea ated appmacn child-centered approach;
environmental dpproach the‘ o*?ellzip betwecn these approaches

o Critical appraisal of’ V%u ousrteauhmg leammg strategies viz., lecture cum-
(lleuSSIOI] project method , 1y eé&ga’mve project,

T ‘ _
. . Ccpmle o e
Unit IV- Medla, Materlals"and ‘Resoarces for Teaching-Learning

« b

e Effective useof prmt med1a and aud1o visual materials for ¢oc1c11 seience,
. Inw‘gmuon of ICT in; acl?,ln,g leammg of °OCJu1 science

¢ Development of tea.,hmg Lecrnnig materials, workbook, activity book and

snlfmstru\,tlonal materm% J} IWE_,E B

UnitV - Evaluatmn in Gocxal@pen@é E’&ﬁédtion

b
. o Competency basedl éValuatmn continuous and comptehensive
evaluation; fo1mat1vje ﬁnd s&mmatweevaluatlon,
 diagnostic test and rén‘ledlatlon assessment tools,

i ’ ! 1
SESSIONAL WORK | /" 35 MARKS
yoapp el Sl
3 Group discussion/ lecture- ]cun —d1scussmn/ panel dlscuqsmn/symposmm/
school visits and- sharmg of 'éxpemencesorz Experimentation on any topic
with iaboratory work ploject and é signments focusing in observation and

interaction with chlldren

P
!

REFERENCES:- e '
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:: . wEd--m(l)

:: Marks-100
b

b e

- 2 To deveiop understand aa.;es méamng, need and types of guidance
I o To get acquamt\d w1th ’ LOOIS and techniques of appra*sal of an
. " individual l'" NN

0 e To get acquainted w1th the. need fand various ways ol collection and
il - dissemination of occupgtlcqal mlonnatlon

| e To- develop understanc}mg do% :\..Ipoamng characteristics and types of

_counseling S A

|

To get acquamted w1th pr"' cgﬁs and ‘tqchmques of Counseling.

] ihg, purposes and out- hne of job-study.

] COURSE:- . | g ;w

:l Unit- 1 Guidance ! : o ,

: o Bases = of gmdanr‘P-P‘ledophical Sociological,  Pedagogical,

- - Psychological - b

"| e Concept of guidance - Meamng, Basm .assumptions, Need of guidance,
o Infiuence of family and Community on guldancc

ll » Functions and purposes of Gu1dance‘ ‘

j[ » Types of guidance, Major gdldance areas- Perscnal, educational, Career,
'l ‘ Social, Heaith, Marital, Moraf | ;

e Adjective guidance, Identlﬁcatmn rof maladjusted children and the

~ principles of dealing with them. H
| R

Umt 2 Appraisal of an mdmduai
o Testing devices- Intelhgence éesto 'Achlevement tests, Aptitude tests,
Personality iy
e Inventories, Interest Invcn;om us Attit’ude Scale
o Non testing devices- Curnul f;'ve record Card, Sociometric techniques,
projective. techniques, Ratmg Scale Case Study. Anecdotal Record,

Autoblography o 515

Unit-3 'Counseling .




"

i

. Meanin‘g, need, characier
» principles of Coutigeling =
o Process and types of Lounsellmg

Unit-4 Counselhng theones j"rj" SO _
e Client Centered Therapy (Cat ,Ré‘g’ér’;)
e Rational Emotive Behaviour 'I’Herapy (REB”l) (Aibert Eilis)
o Behavior Therapy (B.F. Skmnér) i
o Gesalt Therapy (Fredric Pearis) Lo
s Psychoanalytic Therapy (Slgmund %reud)

Unit- 5 Techniques of Counse%mg’_’;) ]y
o Individual counseling i, ing. interviews- Meaning, purpose,
conditions of interview | | :

* Qualities and responsrlqrhpﬁ's of aI} 1ntervxewer evaluatlon through an
interview. 5

e Group Counseling: \/;;eam%} Ipu@ose, .importance types of group

' Counsel'ng~ regular subje(/t élasses core cumculum classes, special

group school ausembl;es, ;:lm# gl r/, £y

N

‘.L*ji,‘ Y ’h‘ >7"_ )ﬂ [ LA

Sessional Work: 25 marks

° Prepare an interview sehedule for an effective Counselling

e Visit a guidance u=ntre and erte a report about its organization and

1 b

functions.

References:- 7 i
1. J. Agrawal J.C. Educatrona Vot
House, Nai Salak, - : f S
De]_h1 . : ‘ T 0 '

2. Anatasi Annie : Psychologlcal tesmg, New York, Mac Millan 1982

3. Mennet M.E. : Guidance and Counoelhng in Groups, McGrow Hill book
Company, 1963.

4. Crites J.O : Vocational nsycnology, New York, GMC Grow Hill Book

'Company 1968

5. Directorate general of Employment and (F rammg(Occuanonal information
Unit) Ministry of g i |
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6. Directorate General of Employmen,t anci Tramlng Ministry of labor, Govt. of
India, New Dethi. o
; Glip:ia SK : Guidance and Coun ell ‘ng in Indlan Education, ywubhcatmn

vt. Lt Ly . 25
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” Course -

UNIT-1 curri'cul'um

____'__;_,_0_4_“)

Objectives:

e Understand the conce;ﬂ:y ';SFI

,| R
'

d Assessment — @O

;;-a
G i
b |
and,
i
N ikl e
i
i
j
i

h}c1p1e< 5hd ‘determinants and process of

Marks: 100

curriculum developmenf at' ﬂilfferé - jt;flévels
e 70 help the student to dé(/elb;i skills’in'framing curriculum fer subjects of
teaching, analyzing. cumcu!um f¢ teachma-!earnmg and developing

. course contents in the
e Understand the range of; og
e Gain an understanding of dif
K Appreciate the critical 1p ?F

<

e - Curriculum :
centered, activity centered)
difference S

)

i ctsbf'éeachmg

ESER AN

ﬁifl{le tapacmes among learners.
grent‘the‘dretlcal perspectives on learning.

I
leiar_n differences and contexts in making

P lca{;qhs fé)'r schools and teachers.

fsnhen‘c and evaluation.

Need SCupe éndt apbroaches (reacher centered, child

Chrr‘|¢ulum and syllabus: concept and
¥
I

¢ Foundations ofcurnculum EiR&emb‘rogxcal socnologacal Psychological
s Principle of curiiculum ronstchtlo{nl Formulating aims and objectives,
- specifying content, defining teaohmg learnmg experience and evaluation,

e Characteristics of good curncujum

|
Sl
l

UNIT-2 Pedagogy: Teaching Learmhgjrcc‘ess

b
Pl

bl

1

|

i

1

i .
[

t

i

e Pedagogy: Concept, meani g and ‘characternstlcs difference between

Pedagogy and Educational T g:h‘ :
¢ Instructional objectives: lef?réncg“ etween Objectives and Instructional -

 Objectives, Bloom’s Taxonom
e Relationship among teachmg;

ol’o’gv

iy

earmhg and instruction

UNIT-3 E-Resources in Teachmg Le‘él‘nmé Process

L ——




Resource. center : SIET, SIT"
e E - Learning : Mzzaning’ éncf
E-Library - , b

¢ Multimedia : Print medla i
Computer). - . ' ::{
UNIT-4 Current Practices in Edu:at onl

eXl b:ooks) Electromc medxa (Radio, T.V,,

i
I
l'

¢ Teaching Methods:- Proplem sm Lr: ‘.,,-umject method, Supervised study,

;)“ :
Heuristic method, Brain storrmhg M tho;d.q_

FER Al i

e Instructional Techmqués Inell sg:ussion, Workshop, Seminar,
Symposia, Team Teachmg' e ,
UNIT-5 Educational Evaluation: Trét n s, Tcols"f& Techniques

*vﬂ Jol A ’IE L
e Measurement, Assessmept a[.g:lll

principle, Importance ant dx% e‘en’dé'{,

TG o L
e Tools and techniques of_', E'atuatsonr -hal'aCLEI’IStICS affecting factors.
e Tools of evaiuation

ir :‘_Oxuqngtatwe (  Written, oral and
: practlcaE)Qua.ltmxve &+, Introspective Projective and
Souometry)

v i’ K
‘® Plannlngar‘d P.eparatm:" 0 :
Sessional work:- '
MARKS—25

Concept, Meaning,

)

(Any two of the follbwing)

e
-Ir

E
.
; _
_ i :
* Critical analysis of the | 1 exi stm'g‘ cumculum at various levels
primary/Secondary/ ngﬁe?’S‘e’ﬂo ‘#ary
* Critical analysis of curnculun'J de\/eropment policies.
*  Study of instructional practiceSfWIth reference to use of classroom skills.

I
References :- ‘ l. P .!

i !,’i? |l

1. Amidon, EdmundJ And JohnB ‘I-ﬂbugh (1967) — Interaction Analysis :
Theory, Research and appllcatlon Addision Wesley publishing company,
Reading Massachuseits London, Untano 401 pp.

2. Buch. M. B. and Santhanarr, M R. (1970) - Communication in

_ Classroomn, CASE. M.S. Unwers ty, Earoda 2 165 pp.

3. Clayton, Thomas E. [196 Te ,"-hlng and Learmng : Psychological
Perspective, Prentnce—HalI SERE

4. De Cecco, John P. {1964«] ;-— EdUCatsonal Technology : Reading
Programmed |nstruct|on Hal! r?{ew Delhl 880 pp
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I
|
I
i

. After completion of the coursi

WG e 1eral Method of Effective Teaching:
PractlcaIApproach New Yar§<,',=homasy Browell, 305 pp
6. Pandey, K.P. (1968) - Evalpatlosnb ln Educatnon (Hindi), Meenakshi
Prakashan, Meerut, 230pp- |0 |
7. -Sharima, R.A. (1996)—@;1&;15:‘ ‘iipg"
Meeruit. Pp. 352. g ’
8. Thyne, James M. (19/0) “Psycho gy of learning and Techniques of
Teaching, London : Umverssty Pt‘es&, 280 p.
9. Tanner, Baniel (1972) = & Uéﬂ'\@;Béh@’wour Objectives in the Classroom,
New York : MacMiliian, 71p |
Chandra, Arvind (1977) Curridalifth Dé%gébHent and Evaluation in Education,
" Deltii ¢Stedlitg) Pﬂbh\shera
' ,‘;?M'Ed‘-ilﬁ (i)
‘Education Pi"‘ihcy, Ec nomics and Planning - (I)

egchnology Internatinal Publishing

OBJECTIVES: MARKS :

100

‘Hﬂ At‘—tedchers will be able to:-

- Understand various poffwes;j ‘;ﬂ‘ H]lhgi and initiation taken by Govt. at

elementary ievel. eurrel )
- Reflect on planmng, _manage‘n dhcws and operational strategies at
“elementary level. R Y ;

. K
- Gain insight on school planmng.,and eclucatlonal management.
- Understand plannmg, pollclésx--ereSearcll and innovation at the school

level 3

séhool & educationa management &
planning. . » ; 5;; , | o

- Understand structure & prog"aminel of UEE.
Unit-1 Management of Elementar! Educ ation:-

= Meaning, concept, need and ﬁatufe of management & management of
‘education. I ; )

- Present policies and operatldﬁal strétegles of central state Gowvt.,district
& local level for Elementary |} Educatlbn

- Management pattern of' vapolils“ kind  school: Private/Govt., Aided
,central, Navodya, Intematloﬁal Lbub ié etc.

- Introduction- policies for: sq&-ate
machinery- training, Research

b
- District-Planning and manage élén

- Priority areas and Implementation
ieritation.

;QFEducatlon




- Machinery of Local man
Education) i3

Unit-II Planning ' -
- Planning, site & locatxor;-pf;_ , ;" '
infrastructure required for Elen 1
- Student teacher ratio, profeSSJ n |
teachers. :
Unit-III School managemen o
‘Managing committee: - Rofs] Cb
- Inspecting offices; Role;Dunesl ar,id

NPEa ;""g‘r A
d Dimension, Equipment and -

'schools
pment programme for Elementary

And functions
ﬁjﬁctlons

- PTA- Need; Importance to atxénand‘ contributions

- School based Indicators, Iacﬂ ty InchCators Teacher related Indicators.
Unit-IV Universalization of Llé@,éntari Ed’ucatxon (UEE)
f

- Meaning, concept unportan
Elementary Education ‘in.dundi

&l lnom

moag

enclature. and present position of
apures for the promotion of UEE

strategies for achlcvmgr _TI-.‘& UEBhe 4y

.

- Pattern of Education stru ity
Education in India. B l”"l

- Control and support to. Eiéﬁfé“n“tary c

7
Y

i

- Free and compulsory Eduﬁcajm‘f ARt >009

R
>’dlaSS VH overview of Elementary
N‘ !

hdols

- ‘Elementary Education, Comparatlvo study of various countries.
Unit-V Programmes & Policies: for Elem?ntary Education

- Operation black board - ¥
NN

. M1d-day-meal e z

- DPEP (District erememary F’duba’um

- Shzksha Karni project (BR(,SJ/URCS

‘programime’
and CRCS)

- Centrally sponsored programs for Elementar/ Education:-

.! v

- SSA, Kasturba Gandhi Balzkd School NPEGEL, (national programme

for Education of Girls

- Role & responsibility of DO, BO DD2
SESSIONAL:- (TWQO) 25 MARKS '

Head masters & SMCeto.

' - Compile articles from newspapers, magazines, and the internet discussing
Present policies and operanon 1 S rategleq of central & state Govt. for

Elementary Education. Prepa{‘é a rep ort of entire activity.

management or management of

' 1 »other countries but not in India.

programme run by central Govt. for
report in a classroom seminar.

\\a@/

i ,%/a (read) 53

189

REG 10 nf ?”‘aqma“
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- in Ind1a Retxospect and Prospect J dumai bf Educatxonal Flamhug and

- Analyze quality & qua'

school.. o L
References . . sl

- Ayyar, R.V. Vaidyanaﬂlan (1993)1 ,

- Chau, Ta-\Igoe \2003) Dempgmpfln“;r \
International Institute for Educati n%%ﬁ? i $ '
- Griffiths, V. L (1963). Educqﬁona'l aj

P anni mg London 0.U.P

b(w)

Educa’ﬁmal Manageméiit, ‘sﬁ'ation and Leadership (I)

OBJECTIVES MARKS : 100

: After completlon of the LOlll‘SC ﬁ‘é’. tu&flnbt teachers will be able to:-

. -'To acquaint the students wﬂh the rieed, scope ‘and purpose of educational

planning in terms of national aha cb*nm‘uﬁxtyheeds

- To help theri deiermire and unple"i\ent oléjectwes of planning on the basis of

individual needs of the studenitgg*ﬁﬁf e
- To develop in them the skills it} 'L{fniﬁ‘g {ht d'implementing conventional
tl .

{;". L"/fl».

administrative procedure.
-To develop an insight into the perspectlves of /management in the light of
practices in education. : SR

- To study educational manage,ment S3 em[m Indla with specific reference to
national, state, district and Vlllage levels strhctures

- To recognize the importance of Educat1onal Resources and their effective

‘management for quality education, ! f o

- To understand the issues and challenges Jﬁ educat1ona] management and
administration in India. f .. ;
o
Unit- 1 Loncept, need and proceés of Educahonal Planning
- Concept, scope and nature of deauunm 'Planmng
- Need and importance of bducat;ryia] Planhmg
- Types of Educational Planning ; - w 11 :

- Process of ]:ducatlonal Planmng nﬁ fandu‘s type school in India.

i

state‘i\ :

Unit -2 planmng at central, loeal levels

- Perspective planning at central: 'state and Jocal levels.

- Priorities to be given at central‘

t} Q%VQFS.

OO e




';'-.;-_'w

- Unit 4-Performance in educatlonalqﬁtuqon =
- Monitoring of school performance? o

0 School programme
O School Building

O Teaching training facilities . *
O Location of Schools.

- Calculatlng cost-of educatloﬁ"-” '
- Comprehensive approach vs. ‘e}ék:ﬁv'e aﬁpmach

;.\'l
Ju} [

phildren gifted, backward and
fral e s o
. I

- Public sector vs. pnvate sectc)r

- Performance appraisal of the te avh\,r:s{.[ ]!
- Scientific principles of managerp ent _ERT CPM PPBS system approach

1A

- Fmanc1a1 and administrative man%g rﬂent of educational institutions.

i v U l' "1 i
Unit 5 Resource Managemerlt in léduca]tl
Nature and characteristics of resource avail ble in educatlon need for resource
management in education. - Matenal ‘esoutces; - Human resource - financial
resource - procurement, utlhzatlon ¥ _ahfgtenance of resources - Roles of
state, central and local govemments'm rcsoprce mobilization
- Quality assurance in material and humari resources.
- SESSIONAL:- (ANY ONE) J L MARKS -25
- Compile articles from newspapersI magazmes, and the internet discussing
Present policies and operational strategles[ of central & state Govt. for secondary
Education prepare a report of entire; actmty‘
-Examine the effectiveness of any one prdgramme run by central Govt.for
senior secondary students. Present the report in classroom seminar.
- Analyse the quality of ﬁnanc1a1 and admmlstratlve management in any rural

and urban school.

Reference:
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l

pw Delh1 Longmans 1961.

- Krojsma charo V. T. 'lem%p

gR
O"‘z"

i - Rao, V.K.R.V. Education and Hum és urces Developments, Delhi, Alfied
i Publishers, 1966.- : A
K - Naik, J. P. qucanoflal Planmn% Indla “Allied Publishers, 1965.
- Rajgopal, M. V. Programmes o ﬁdubéuoﬂal fihprovement at the District level,
i New Delhi: Asian Institute of Edﬁwuonal lTlamnng and administration, 1569.
i - Hanson, A. H. The Pro»ess o1 Plannmh i Study of India's five year Plans
II 2
i
I
I |
1 Marks-100
i Objectives:- -
I : "lF 11 o
Aﬁer completing the course the atud% "lﬂb;’- L
I ¢ Toenable the ledr'n.r (0 bec Ae'y'mfectwe user of technologzy in
l[ : Education "+ - . . " [ o :
i * To acquaint the learnex-with jth ‘ 1allengcs and opportunities emerging
ll : - inintegrating new tpchnology in bdhcatxonal process. v
: ,] 27 e To make the student famlhar w1th new trends techniques in education
1
|
{ U o
|| e Educational Technology as sys ém‘approacﬁ to educator.
i e System approach in educat10nal tecHnology and its characteristics.

‘¢ Components of Educational technolbgy software and hardware.

o Modalities of Teaching ' |

o Difference between teachmgd and Iﬁstrucnon, conditioning & training
Stages of teaching pre _'}a’tlv "téxjactWe and post — active.

UNIT 2 ~ Communication ,

e Communication — Meaning, |

7N M -

i




¢ Elements, contexts and

o Models of pommumcaqon, n sisiir:s for better Comnmunication

I |
§  'UNIT - 3: Integrating Mujltlmeid ajn educatlon
: By L_(_,d‘.‘i(? B
, g
i e Multimedia concept and;nie : tstc»;g]graphlcs, animation, aud1o videa
ko e Multimedia applications <Cof ter, 'based training - Electronic books
. and references - Multimedia apphcauon for educationist - Information
N kiosks - Multimedia WWW and web based trammg
1 UNIT - 4 Educational softWﬁr% LppﬁCatlons
L ¢ Computer assisted mstrucuori f ‘“ !
¥ s Drill & practice software | ] E
o ‘o Educational simulationst:: J E
' o Integrated leaming systerii'se s’lsg
1 . "Cumcu‘um specific Educatldné] softwire
. mfu s ‘;u-{iswd;:"
! UNIT V: Dlstance Educatlon ot ‘ ‘,4
1 e Deﬁmtlon charactenetle.,, Meth"v | l
i distance education i ec o I
| I * e Evaliation in Distance Educaﬁof
- - o Futuristic view of Educatxonal Technoldg Y in Indla
1 » Information Technology : Lonce 1, ]Deﬁmtlon & Uses
. ot i | :
[ Sessional Work: ] 25 marks -
L _ ¢ Students should oevalop at 1{ st ames on any topic related to above’
A . topics.
:: References.
ll 1 Integrating Technology in the classroom shelly, cashman, gunter and gunter,
l‘ publlcatlon by Thomson - course: technology
l’ 2. Essentials of Educational lechnology, Madan Lal, Anmnol Publications
SN A
'l[. 3. Online Teaching Tools and Methodg Méhesh Varma, Murari Lal & Sons
Il 4. Education and Communication for development O. P. Dahama, O. P.
ﬂ Bhatnagar, Oxford IBH Pubhshmg cotnpany, New Delhi
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i"" ‘ 5 LA
. e-learning a Guldebooh ofpnw | 1p o
Commwealth of Leaming, Cor o

Objectives:-
I Afer completing the course the stu (Téﬁta
L "o To enablé'the studerits Pfyc?#)
[ _ Perspectives of Lifelong Leatin triin
- . e To enatle the studentqi\“‘\' v!anou‘;l Leammg Theories in the context of
‘ ~ Lifelong Learning, L o
i _ o To enable the stude*)t.,; approﬁréate Skll s for  Motivation
| Environment Building ;. W or oy ai i e
i Learn various Phllosopmeslgf Le; .,Hang
' o To enable the students the Conceptual framework of Adult and L1felong
{ Learning. - ] } :
1 . e To enable the students’ 1n31ght 1nto the relat1onsh1p between theracy, '
Adult Education and Lifelong Learhmg
i e To enable the students. the Rolq o[‘t L1felong Learmng7 in the context of
[ Globalization. 3 s
B c e To enable the °tudento Intemduonal Practlce., across the world.
ourse:- L R
A Unitx Concept of Lifelong Learnlng 1| (S
1 - e Meaning, Mature & Scope of Llfeléﬁg Learnmg
i o Typesof Learnmg Intormal Non-formal & Formal
e Integrated Approaches in Llfelong Learnmg
i ‘¢ Role of Mass Media in F: rthe"mg Llfelong Learning

Unit-II Historical Perspective 1 1

_ I o Historical Perspective of Llfe : :le'a:r"ni'ng in India — Pre and
. ' Post Independence period. |, '\ | |

] e Lifelong learning in developmg and developed countries:

" e Tanzania, Brazil, Chma USA and} anada Asia and Europe
i

1

TR




i
i

il

:
I
I
il
il
Il
i
]
i

O

| Pedagng, | .
e Continuing Education, SN
s Formal-Educatien, =~ '+ ¢ : | N

1 ?
ST
f

1

¢ Non-Formal Education, - Sy .
o Incidental Learning, Ilnteracy and its forms.

N

i
i

Hedeag el
Unit— IV Lifelong Learnmg P gjltapéfMCS—f?:’-
o Lifelong Learning Progr]ﬁ W eg, g ec1a1 Education,

o Gram Shiksha Mohim, i1 sty
e Farmer’s Functional theracy Programm’e,'
* - National Adult Education Programme
e National Literacy | Mlsswn TSRS

EE SRR
Unit—V Lifelong Learning and Dev; ol'iin nt’
e Lifelong Learning and, Dev@opmgnt _Socnal Economic, Political and
Cultural. I
o Extension Education, I‘lcld Q
 Lifelong Learning. =~ 'S
o Approaches to C ontmuing 'Eﬁu #1“0
' |
B

d Commumty engagement in

- L1fe;ong Learning in different
_ F1ve Year Plans

~ SESSIONAL WORK‘ E MARKS 25

(ANY TWO)

e Participation in bridge school prog ;‘{mmes in a village / neighbourhood:;

e Visiting a distance education studyldenter and studying its functioning;

' RO
References: .’f { ; ; ;
: Ll i
it

1. Adinarayana Reddy P, and Urla Dew D ( 2006) Current Trends in Adult
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i Value Education a}ndé,Human Rights —(I) ]
Objectives: N AR MARKS : ’g
100 i‘*! e
» To enable s*udents to undersﬂanci the‘need and importance of value-
~ education and education for. Human nghts
e To enable them to understdﬂd the nature of values, moral values, moral
education and to dlfferentlaté such ‘Va]ues from religious education, moral
I training or moral mdoctnnatlon i
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REFERENCES:-

then' cognitive and’ socuq dcg#elopment
e To orient the students "Wlf-h. f__ anous mterventmn strategies for moral
education and conversmn of moral leammg to moral education.

Course :- i _,; s

i. : : 1 L
Unit 1 The Socic-Moral an dlC’ ltural Context

ortaﬁ e p_ﬁ value education in the existing
1 . } f P

. Concept 5! eamng, h 1
social scenavio. Nk
° Valuatlon of s,ulture IndlanrquLmré and humdn values spiritual values.

’ Umt 2 Natare and Coucept ¢ of Mdl‘allty and Moral Educatmn

o Nature and Concept of M"‘ £ fucatioh
o Moral education vis-a-vis’ i‘eﬁéldus edUCat1on moral instructions, moral
training and moral mdoctr}natlonx Gl
Unit 3 Moral Learning to Moral Edqcat}On -
e Moral learning 0ut31der‘ S 8Hoof L “ o
o child rearing practices &nd thal learnmg, _
‘e moral learning via nmtatxon' - vl
e Nature of society and nioral feammg

Umt 4. Transactional Strategles for Moral Education

i
P

FEE
Models of moral education — S

Rationale building model,:.- o oved IR,
_ The consideration model,
Value classification model, i s

Somal action modeli; aqce%mlem oflmoral values.

i
|
P
i

*¢ & @ 9

Unit 5 Assessment of Moral Mattmty
¢ Role of Assessment | !
¢ Important of assessmen
o Process and techm'que’lv;E -

TASK AND ASSIGNMENT:- . | "MARKS-ZS

3
e Areview of nnplementatlonland evaluatlon of different schemes for
human rights and values Sl A

_-pmcess of moral development vis-a-vis
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PEACE EDU(*ATION 80

OBJECTIVES - ,‘ : f MARKS-100

P P

The course will enable the studen,t te@_d{hers to—

To understand the concept of peace educatlon

To acquire the knowledge about peaceful mind makes peaceful world.
‘To understand the theory and pract1ce of peace education

To understand the phllooop‘ucal thOughts for peace.

To promote awareness about the’ eXIStence of Conflicting relationships
between people, within and between natlons and between nature and
humanity. R

A
‘

l
I
o Negative peace and P051t1Ve p ce, i
e Negative Peace - Peace as absencé

minimization and ehmmatm

of war and abolition of war, as the
fiiy 1olence as removal of structural

; /)
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]
%e ‘and I\o*mmem liberation techntque

Virkt.

violence, Peace with Justx(:e,
(Satyagrana) and Disarmattien

UNII‘ I Concept of Péauﬁ

r“ P

‘ ' .
) Posmve peace: Peace as Love, Mutual A1d Positive Interpf*lsondl
2 4 ‘

relations, Peaceful resoldn Wi 6 Cc%nfhct Peace and Development,
Alternative defense, hvmg !Wlth haturg: and preserving Life and Eco
system and Holistic Inriet’ and ﬁ‘uﬁe}* Peaée

!; ;
i

Umt 3- Bases of Peace P*dﬁc%{ldd‘f il

J“ P')\:’ \(" f'Nx 'l

° Becommg peace teach ~aé‘qu'[51ti0n of kiiowledge, values and att itudes.

o Life Skills required for Peace. Educa“mon (WHO)

e Areas of Peace Lducanon Cohﬂlct management Conservation cof
Environment

UNIT 4.Effective T eachmgiﬁ

¢ Peace Education for foeramd’nkae I@ng education, Peace Education and
- Removing the Bias towards Vlolence Correcting Distortions.

e -Model of integrated Learmm ™ TJransactlonal Modalities - Cooperative
Learning, Group Dlscusmm,g Prq_]eqtr ‘Work, Role Play, Story Telling,
Rational Analytic Method — Case Analy31s and Situation analysis,

Umt 5- Transactmo Peace Edu}cahon‘ & Role of Social Agencies:
| : (
o Integration of Peace Lduyatabq erbugn ot 1mcula1 and co-curricular
activities |
o Role of mass media in Peace‘ Educatlon
 Programmes for Promoting Pe?ce Educatlon UNESCO
¢ Addressing challenges to peace"n MultlcultLral Society.

SESSIONAL.-

Any one
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OBJECTIVES:-

JUCATION — —{1)

MARKS-100

The course wrll enable the suident teacﬁers to -,

I:/”.[

l i

¢ To enable them to understandthe nL:ed & importance of Yoga Education.
e To acquaint them to alfied FFeds uT’YT)ga Education.

o To sensitize the student teacher towards its im portance.

¢ To make them aware of the bene*‘fts of physxcal end mentally fitness &

. activities for its developmentI

“To introduce them to the phllo

fitness des «elcpment

_ Unit1. YOGA EDUCATION . ’

'i

To help them acquire the skllls for : assessment of over all fitness.

sophxcal bases of Yoga.

_To introduce them tio types of Yog# & its importance.
To motivate them fo resort to physmal and mentally activity for the

! i

l
i

l |

e Introductior;, Meaning, Defi nmon and ‘-Concepts of Yoga Introduction,

» Objectives ,Scope of yoga educa’uon & allied areas in yoga Education
Unit2. YOGA EDUCATION AND METHODS :

halleges in qucation Neclkamal

—— e
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e Need & importance of&ogé‘ééucaﬁlon |Q"
sr. sec.level) ,

» Training methods:- Develo &ne_nt bf COmponents of fitness and motor
fitness through trammgrne;ﬁmls,k,jﬂl,l o

e Development of 1echn1ques,fxnd acﬂ ps

i mv‘ v\mo‘ f~

Unit 3. Types of Yoga
» Importance of Yogasanas, Pra‘way rria and Shudhikriya

o Importance of Meditation in school ! g
e Theories of Yoga Plar*t;cesn 1. AsahaZ ‘Pranayama 3. Kriyas 4. Dhyana

1

EEls f. pi ! <\|’5T\i m o :,"i

Umt 4:- PHYSICAL FITNESS AND YOGA ’,ACTIVITiES
¢ . Need of physical activities at school Ievel

» Importance of physical actwmes Eét school level
" Assessment of physical fi tnéssf ; L
Ashtang Yoga (8 stages'of Yoga) ,J( 1 p? 1

‘Unit5 :- Human abilities aml Yoga n/Indlan context

e Education and Yoga - Prohot;on« p‘,a ntelligence, awareness and creativity
through Yoga, Yoga ity Clas&u 10'0ins (Primary , Secondary and Higher
education levels). Lo 3 ‘ g '
- & Stress and Yoga: Strebsn— De‘ini 'bﬁ Causes, Symptoms, Complications -
“in life;” Yogic manageﬁféﬂﬂdﬁ*st‘ﬂess” related disorders - Anxiety,
Depr°351on and Suicidal tendenmeé |

e

Tasks and Assignments =~ W F’J

i

’lv
[

Ariy oné following : ] 1 25marks

e Project on Learning and pérformm’g of basic yogic activities.
fa |

i .
1.
(Y

_ i
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Meditation Techniques, exlr_:»‘.a]c\:lcﬂ,lﬂtlﬁc [Evaluatton Gurgaon, Anubhav
Rai Publication. '

‘e Raju, P.T. (1982).The Phlil( aopl lff'al’ jl"ra.id;tlono of India. Dethi ,Moti Lal

" Banarsi Dass. L

e Ram, Swami. (1999). f;%vaaCitléﬂl Gmde to Holistic Health. Pennsylvama,

mealayan Institute of ogéa I o p
Reyna, Ruth. (1971). Introductlc it lgdlan Phllosophy New . Delhi, Tata

‘McGraw-Hill Publishing Co. Ltd

Marks-100

Objectwes. o ,

e s
After co’rpletmg thc comse thé q‘mdeht., w1ll b° -
L

o To develop an unde rsfanglmg ¥ he‘ concept and philosophy of
inclusive education in'the cohteXt if education for all.

o To identify and address dlverse ne c% 56 all learners

e To develop an attitude to fosuér Incluswe Education

e To develop an \mderstancfmg ’of the role of Fac1h'cators in Inclusive
Education EEIE 1 P

e To incorporate mnovatwe préctlces' to respond to education of children

- with special needs; -
Unit-1 Introduction to InclusWe—iﬁuca

l.'__.... —

ion -:i'
| ; F
e Concept of special education, Lhtegrated education and inclusive education;
Philosophy cf inclusive Pdurat;on H
e Principles of Special EGUCatlon - ; :

o Concept of Impairment, Dmdbxhty, Handlcap
Unit -II Incinsive Practices 5 ’
. 11 ,;‘ ‘ " i
. P
» Concept of an inclusive: Sclj@ol—lhfrasnuctme and accessibility, human

resources , attitudes to dloabﬂ' '
e School's readiness '
difficulties.

. Technologlcal advanceme

acid“réé:éh}g learning
épplication—-ICT, adaptive and

) T 66
Regi‘:trar (Acad.}

e
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a551stwe devices, - equlpmenls' and othel technologies for different

disabilities _ Hs
° Supportlve serv1ces requfred for rheetmg special needs in the

classroom—special eaclhpig Speech therapist, physiotherapist,
"Hor

occupational therapist, and COUI‘lQe‘
Umt III: Y.egal And Policy P‘erspectives-* 1

e Constitutional Provisiois’ fbi- spé01a1 néed children
o The Persons with stabllmeq (L‘qual Opportunities, Protection of
Rights and Full Participation) Act, 1995 (PWD Act);
o The Rehabilitation Council of Ind'a Act, 1992 (RCT Act);
UnitIV: Issues in planning and mahagement of education

o Issues in pianning and managemeat of educatwn of ¢hildren and persons
- ot .

with disabilities

. '(’A {IJ } ".' per e
* Identification, assessment g ’d’cerpi?cgtxon of special education needs.

e Rights of children Wlih( ‘dfsabmtaes and implications for education

provmons Role ot Government and Non-Government organizations.

i
<

- UnitV Psvcholocy & Teacher ,baqu Assessment of exceptional students

l

o - Barriers and l“auhtators amrmclu°1ve Education :Attitude, Social and
Educational TS

e Teacher based assessment’ L ;-

o Developmeﬁt and applica tion of t\,dcher friendly evaluation procedures
Sessional Work: 25 marks

o ANY TWO

e A report based on actual v1srt>to ‘an inclusive school
o Make an assessment achvdule fur child with any of the disability
» Mentally retarded, hearmg nnpalred orthopedically impaired,
cerebral palsy, learnmg dlsablec} and ‘autistic - children.
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SEMESTER-III
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MARKS:-100

Objectives. -
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After completmg the course the studcnié W111 i)e
|
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'COURSE:-

e To understand the role md us
research. 3
e Select appropriate sta’usmgl mggods qn edacatlonal research
To understand various Statlsi:lcal measures for mterpretatxon of data.

To interpret the Statxstlcdl] Qaj;a‘ '

i
!
i
|
K
j\
i
1‘\

bs

(
'1;,.
by
1|1'

: i ’ rli O
Unit- 1 The Normdl dlstnbutlon L
e Properties'of rormal probablhty aléthbutlon
o Defects in normality-1 Sl\‘ev(yprﬁs Kurtosu
o Appucatlons of normal probé i lty c
: . R | |

: 1 ‘3 '

Unit-2 Slgmﬁcance & the sc& E 6f ikgl ’% e

e The significance of mean, ‘Médléﬁ}j
percentage and cor“elaﬁoﬂ”! plimny

e The significance of dnféﬁgﬁé ; dé@fﬁ@ eh’t of correlation

e Sigma scaling and standfd §C5&'g§“lf'scalmg Stanine scaling,Percentile

! ru‘-1

- scaling - ‘ iy

1, f’?r w{!nr, 3;(.\{" § ,
Unit 3 Analysis of Variance & Tb&tn&'g‘ ?61 prenmental hypothesis
e Meaning of variance "“‘ R B
Method of analyzing Varancé e
Meaning of Covariance - EERE
Analysis of Co-variance | J 1’ o
Parametric and Nen Pafaxne q ’?C"hf square test, Sign test, Median test,
Man whitney U test o .

!

® © @& o

|
l‘ i
Unit-4 Regression, predlctwn& cor‘i'ela:txon
¢ Meaning of regression SN
|

LI
poan

» Regression equations S o 5

Application of regression equatlons{ in prediction
Meaning of partial and multlple cmlrelatlon

Simple applications of partlal and rhultlple correlation

Blsenal Correlatlon Pmnt b1§ nal! correlauon

® & o o o

Unit-5 reliability and valldlty & Faétm analy51s
o Reliability of test scores and methods of determmmg it.
* Validity of test scores and- deiefrnm‘mg vahdlty \( N
i c»/‘

4\ ﬁﬂc\§
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¢
.
° Basxc assumptlons I fac;o" 3 3L
° '].dt’f %!-hﬁs it )
e Methods of factor analysia o
Sessional Work o o 1 25 marks
Development of any one scale w1tﬂ reliability and validity.
1. PERS@NAI,I"Y‘
References:-
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2.B. fmchter—Introd 1.iction ;p,facm& ‘g}?lysw -D Van Hostrand & co., N.Y.

-3. G Thompson — Frctoranalysb of humah Ab111ty, University of London Press
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4Albert Kurtz Semual Mayo! —Statistlcal Methods in education and
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T © Marks-100
Objectives:- \'

_ _ i ek e e e
After completing the course the students‘ w11 b

e To understand the concept of tvacher Education

o To develop necessary skills 18 |

» To develop insight into the pI‘OblChlS of teacher Education at different
levels. z, ; .

e To develop experinental’attiﬁide m teacher Education

¢ To understand new trends, and techmques in teacher Education.

UNIT-1 Historical developm'éﬁt of fteacher Education in India

Historical development of. Teacher [EdUCatlon
Teacher education as dlstmomshed from teacher training.
The need and importance of Teachér Education
a2

Concept and structure of teacher Educatlon \?/0;\ V N
i givi /;\,"rﬂ

(IR ajesth®’
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o Need for pre-service an

UNIT-3 K I‘valuatlon proc

'Teachmg asa professmm S

55555%45%%555%555&2

~ Performance appraisal of teacher L

'V,IG;‘Q pi;bféssional education of teachers at

different levels in the present Induan situation

UNIT 2: Content of Teacher Educatmn

AR 0L :
Theory of teacher edilé’citro_ —xdflrcs fdurauon Practical activities to be
conducted during the tralmﬁgv Course :Relationship and weightage given
to theory and practical work, Evaluatlon Internal and external
Instructional -Methods* in ' ‘“Beacher Education, Seminars, Group
Discussion, ouperwsedf stud}hv New Methods- programme . 1eammg,
Models of teaching, Conteﬁt»ctm‘meth(bdology
approach., - Practice - te'lcmnn in| Teacher Education, Demonstrations
,Experimentation, Practxue ‘c’eﬁ&hﬁ@ i & observaaons
Significance and Sup@gvls OPq lof. Practice teaching, Internship
Relauonshlp of College~1 b‘;‘ zg QIWY}}}’ Co-operating Schools

fu'

iﬁ"Tbacher Education

Rk e

Intémpl & External Assessment (II) New

eduy

e 1—,9‘1

Assessmpnt @ Aspect;(oﬁ
techniques of Evaluatmr;[_‘ 20

.Recommendatlons of} ,,vanogq mqqmmsslons on Teacher Education:

Kothari Commiission, Natlonal pohoy on Education, NCTE policy.
Professmnal organizations foﬂ vanous levels of teacher-types and there
role & functions ;

.Code of conduct and CtthS of teaching profession. 3.7Faculty

m;prowmept programme for Leacher Education.

‘Need of Research in Teacher Educatlon

Action Research for quahty 1mprovément inT.E.

Area of Research in T.E. -Teachmg Effectlveness Criteria of admission,
Modification Of Teacher beha{nor School effectiveness.

" Current problems of Teachex‘ Educatlon

Téacher Education and. pracﬁcmg schools
Teacher Education and UGC NCTE Uhiversity.

Preparmg teacher for spemal é‘ hool (*/‘7 —
1: ‘ %/ (\Ac&é} 71
Lo . that ’

5: ?\M as
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: "nglé Need aud nature

‘l_\k

Preserves T E - \,Ollepu, I\/Iea.mngs Neea ‘and nature
Orientation and Refresher’ co ?
.” L

Agencies of T.E.- SCER"I Coﬁeges of 1.E., Opcn University. Academic

Staff colleges, Umverglty ‘b}cpax‘hnent of Education and Teacher PF
: i ]bas (f”f_cT

Organization. |
— ol
1

Sessionalerk'? ,:,‘,;iﬁi S 25 marks
WA .

ReferenceS°
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Objectives:-

. William Taylor — ooc;(lgt‘fapd

kR
1
Subject specific Term Work Module/assessment modes — at least two-

(like thenslon/ﬁeld/expemﬁeﬁfal bek 'Short Quiz)
. M -1
: "\ ’J‘:YF 1»!

Sualemes /arl mdsey - workmg W1th student, Teachers, Eurasla

Pubhshmg House (Pvt) Ltd { New Delhi-55.

id Uuthe Eduratlon of Teachers, Faber

-Fat;er* : S

. Dr.- 'G. Chaurasia- Ne‘vv Enja in Teacher Educauon, Sterling
Publishing Pvt: Ltd. N : |
. Edited by S.N. Mukar]l —~ Educatlon of Teachers in India, Valun

1 ¢1& 11— S Chand & Co,, Deim |

. K.L. Shrimali-BetterT eaéh!erﬁducatxon Ministry of education,

Government of India TR <‘

SEMEST ER-IV

Qpeclaluatmn Select one out of four Paper
M Ed-13 a
Fedagogzoflscwn‘c\ Education-iI

I

[
Projs
i

o MARKS : 100

: SN R
On completion of this course, the sﬁl{ients fwill be able to:

To understand the dlfference and complementarlly between Science and
Technology; BRI
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- Unit I -Sci'ence_ : Natu:re

Unit I - Taxonomy in Sclencé Edﬁﬁ??ﬁ‘o’n

 Unit III- Approaches to Teachmg~ Learnmg of Science-2

.Planning and orgamza’uo;1 of Iaboratory work reportmg skills, procedural

],
I
]
1
1
i

To understand dlver51'£y of lnstructlonal materials, their role and the need
for contextualization in suén‘ce‘ educa’ﬁfon

To appreciate the role of’ corcdrnr'ular actlvmes in science cducatlon

To understand the role of ’asaessment mt the teachmg —leaming process in
science; ~ - SEEL n\'if‘%;w"‘ ;
To familiarize with lnnovah*fe Lrends in- assessment, analyze issues in
Science education pertarnm@f equ1ty and access; gender, special groups

and ethical aapects

] i(."

Scxence and Mathemauas ‘and JtfwimhompIementantles

Common’ mlsconccptmng of ﬁ)hpilsuboutthe nature of science
Characteristics of dlfferent d1s01phnes of science, their interrelationship
and mtegratlon '

J,:'..U:i'q':‘{f iy
!
i)

I

H‘I ! p‘l‘nf iy

b

Taxonomy for curricutum: develop*nent in Science Education
Science curnculum at differ ént stdges of school education-at primary, !
upper pnmarv seucndarv, lnéhér quOndary ‘

frends in science curr!culum qomlderatlons in developmg learner

cenired curriculum in °clcnce . ;

5 l i
i

Role of experiments in sc1en<;e 1ntég1at10n of theories and experiments in
science: development of laboratory des1gn

knowledge, 1mprov1sadon m the Iaborat01y and low cost science
experiments, | ' Q; '
Encouraging and respectmgicm dnen
approaches in science learnm i
Integrating science across
situations. :

Mo




: The student tea ller may underfalc {my
o :

o Reflective enquiry.

Unit IV- Planning. and aseess&n .ﬁt

o Pnl l(« i
e Planning and assessment of pbrlfolib’s ih science learning.

e Assessmenti of. cumcularlaommeo;é e B

e assessment of content kﬁowlédge‘fhrough activities and experiments,

s Assessment.of laboratory $klll 3

J)

Unit V- Contemporary Issuesmﬁmence Education

1
o

o Innovations and Creatmfy 1?1 %oiléhcc‘
o researches in science educatloh } T

. o Effect of project work in pecﬁg %of émence ,
. Contnbutlou of Indian scllentls[t S} S(flennﬁc and technological literacy.

Sessional Work: -

AT
o}ne of the following activities:
hip g 000

e Development of jesson Fl;m

° Dewelopment of achieve mexlff
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Objectives:-

Hematics Education-I1

N

o On coxhple tion cf this vouréo students teat'hel will be able to:

o Distinguish between scxenc=~5
nature of mathematics -

md, m athematlus appreciate the abstract
B :

NG

depiel lof Tjeh i
o Distinguish between the roles "ofl pujre| and applied mathematics

s Develdp the skill of bolv’n

modeling as an att

¢ Develop the underst' ’dn‘):g‘.

mathematics
o Develop'me skill of usmg\;arl

Unit I- Nature, Dpvelopment and S

1.’1;”(“} ;\("1

‘hfe”:’problems through mathematical

u_fb;usihg constructivist approach in

i
v ,
:>us methoas of tcachmg mathematics

|
lgniffical’lce of Mathematics

o Abstractness of’ mathema,tiés

science; i L

;g, Distinction between mathematics and

e e

" Distinct roles of pure and apphed Mathemancs,

s Mathematization zesthetic asppct of mathematlc

o historical development of m

anecdotes Pythagoras, Aryabhatt

mathematical modeling

athematlcal concepts with some famous

Ramanujan., etc.; teaching of

Umt II- Objectives and Str atcgles of T¢=achmg-learmng mathematics

i

e Competence based approach m teachmg mathematics
. o Teaching gifted/Slow leamcrs inm a“chernatlcs
¢ Pedagogical analysis of mathen‘xgtlc S,
e Reflective discussion Recreat onal aspé’ct‘ of mathematics- mathematical
games puzzles and amusements, L ' '




e Computer ‘aided learmng\' andl»cr_i
4 Wi RAE Y

i

)

preparation of teaching aids;] x?an

HEXYSY

club.

o

rnputer based instructions; Use and
lematics Laboratory and mathematics

Kt

Unit II- Critical appiaisal of Cur v'ulénn of mathematics

e At preprimary, 4‘1 m”ﬁ Vﬂ
o primary, upper primary, ‘||
e secondaty & higher secondary ¥

i
I
I

‘ "1’ 1\0’- } 1;}("
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Unit IV— f‘ontent Structﬁre of Mafhematlcs

Hsat

e Role of examples, bOllIlLul ejdlhplel

e conjectures; scope and. ],xml t ?ns O

s and non-examples in mathematics

In tuluon in mathematics

;‘E‘l]

(I

e Sets and Venn dlagmmLSz ag 4t 'rep 'esentatlve of mathematlcal properties

and their relations (1 A 6% N e

L

Lmt V- Evaluatlon in Mathematlcs-Z
-1 rr( : Hfi 1

o Types: of test. 1tems in mathpnauj:s

teg, ';i“‘

1T
Mpanmg,

¢ Merits, limitations and Coxlé@ctlbn of long answer type, short answer

et
type, very short anawe.n\ty%hhdxez

!

3!1(

* o . Objective type construction and standardlzatlon of an achievement test in

|
-mathematics. R

e ‘Action Research in Mathematnts

.1,

Sessional Wark:

!
A
TRRINTERR fd R WER

The student teacher may undeitake Bf fhe

~o Development of achievemf‘riﬂ _cst
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Pedagogy of ﬂinguage Education-1I

Objectives:- B MARKS : 100

I
I
it
I
\

by
o
On completion of the course student!% tea¢her will be able to:

» TO gain an understanding of the nature functions and the implications of
planning for teaching languagé/lan guages.
e To understand the psycholoéy éf anguage learning .
o To study and analyze dlffer‘ethap Lwaches methods and techniques for
‘ dlfferenﬁatmg between teacfl g I%nguage
o Teaching literature in the coﬁtext 'of first language and second language
examine various areas of resédrch m language education
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H
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Unit I- Issues of Langu.xg» iea ‘1?

ol

i
1
l
i

wopect to laugua ve learning identify.

e To survey various problem
o To reﬂect on factors affe 3

l‘”‘\n- I‘* c'r

e Curriculum, selectionand s ueqhencmgs of content, -

e Contexts, transaction ané evérabloh ‘techniques,

‘o Development of basic language sxills as well a3 advanced language skills
primary, secondary and semox‘éecmdaxy levels.

e Innovative techniques for:tea nm’l grammar reading comprehension and

writteri expression. -

Umt - leccurse Analys15' o

g nf]q i

e Theories of cnsa,oursc analysﬁ”s‘ méludmg speech acts, conversational

maxims, {
o convetsational analysis,
e ethno- methodolm7 gy, text a&nalyT
) crlucal dlscourbe analv 1s. . ‘;:
o met hngulstxc awarenem With |
b compwhenclon at writing:

?‘L

41 C,ll

%st i i " ~

T . ,
= 5 Yocts ‘on listening, speaking, seaving,

‘
Umt lII-Indmdualuatlon of Lan g t%gge ‘I:,eérning

o Need, Lechn;ques, viz.
differential assignments,.;

]

classroom tasks, , E'

perbonan/ed system of i instruc

At referent siage of scheol edL.caLwAL? .

i

e Primary,apper prurzuy |

G;
» secondax A apd higher econdaﬁv

Unit V- Contextual Problem in quL

‘o Medium of i mstructlon-recom]h
NCF (2005)

e Preservation of heritage lan

!
b
il
b

|
5
(i ;
N
Umt IvV-T eachmg Learning of La?guag
i ]
|

te
1t
|

gﬁagé

on |

f i

I
jcncg &ecommendatxon of NPE 1986/1992,
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e Home langtzagc o A
. ﬁchool ‘anguage-p. oblr AR
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Sessnonal Work. o "-,ﬂa* Jie I 25 MARKS
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[
The student teacher may undertake any, gﬁe ,of the following aCt1V1tle<‘

. Development of lesson platy )I

o Development of achxevement test,
\ . Y ’

'll\l
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' Ob_]ectlves -

After completion of the course th e
3

'“”“%

'Develop an understanding about
and social science education

to find out the distinction. andib V%llqlp

! l

liberal arts . .. . : S,

Kit

111 e mn
»m? ?

‘\(;4

1

and Language Cambrldge MA: The MIT -

; i: ;
dls 1. S

i

undatlons of ‘Language. London: Oxford

|

MARKS : 100

t%ents bfz able to:

SO

.nature, scope of social sciences

i
I

be‘tWeen social sc1encea, humanities and

o Understand the role of vano&s*;rﬂithofdb rand: approaches of teaching social

sciences em ploy appropriate Idi' tnamiﬁctmn of social science curriculum.

Effectively Use diff elen’r medla
sciences v |
_Construct appropriate assessméﬁt’:{o

and undertake evaluation. o

UnitI - Social Science Education sd

l'dterxals and resources for teaching social

oo
q}s for- teachmg-leamulg of social sciences

|
'
i

qchool

e Place of social sciences.in school éumculum

N IR T o
e aims and opjectives of teachmg
education ‘
¢ Research perspectives in pedageg
. ) _ &

Unit IT -Social Science Curricilam

FTER
social scierice lm

e curriculum;
education - ok |

e Methodology of developmeht
workbooks, teacher handbookk

et

omal sciences at various stages of school

"$f‘.so‘xcialf science education.

Approaches

Jrnculum at various stages of school

Ik

H

o
‘ofl‘cunjlcular materials viz., textbooks,




- Questioning, Reading, Récui

teacher’s education n*anuahs] ¢
conceptualization and pronés .

- Unit III— Approaches to Peuagong nf >

F1e1d survey, problem solvn‘g}
Appraisal, field visits and case
Critical appreciation af i

H

RAFT (Role, Audience, F

-

TR TSI X, T YO ST T RO TR TR Y v e

i
[
el ’e e

dcialfSclence

rolcuplay,

studles acuon research etc.
>u31$leam1ng—strateg1eo - SQ3R (Survey,
i&&e\new)

mat and Top1c\ Discussion and graphic

g, p dagoglcal analysis of social science.

organizers; cooperative lea'mla g

Unit IV- Resources for Tea»hmg—t[marmng of Sociai Science.

L
]

Effective utilization of trésolult

and

Literature and biogy: aphlee

b o1l
Supplementary matenals syt i Eiof |2

:esqforﬁtéachmg social science textbooks

Environmert and community resou;ces

Development of low cos€ ith

ot

thséd teaching aids.

_{';’ff P

Umt V- Evaluatmn in Socxal Scxence qucaﬁon

i

Sessional Work: 1
Lo

|

Construction of ach1eve1n\l,m1
portfolios and o

Projects T ypologv of questtoxlx

VJ U

History, Geography, Politlcal‘ i

evaluation of a c.ttltudes_ ,

td}st fAlternative assessment: rubrics,

E 3
i ;
it

0 i
G

a rc]ated to different subject areas viz.,

hy
=]

blence Euono*mcs etc.

i

\
t? 3 25 MARKS
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The student teacher may undertake ahy orie of the following activities:
o Dewlopmﬁ*t of lesson plan
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| o - Guidanceand Co unselmg—ﬂ 3
IRV : !
| o Marks-100 |
i - Objeciives :- TR |
' f : After completing the conrse e smdmts w1ll be - |
li o To get acquainted with fhe }tools and techniques of appraisal of an |
‘ individual | o
i e To get acquainted Wifh the need and various ways of collection and
I dissemination of occupatio‘zﬂl mfonnatlon
1 e To develop understandmg of n’leamng characteristics and types of
counseling
il ¢ To get acquainted with prow:a and techmques of Counseling.
II i t/[\./ — 82
ad\ 3
T Han
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N - o

|
|

ol
e To get acquamtf’c; “with: th:é ‘nnpbrtance of placement and follow up

services. "i
To get acquainted Wlth m eanin g,] P oses and out-line of job-study.

X ‘.\,M A

®
» To ‘develop understandxpg abotlt)Céuqsellmg- rescarch, issues and trends.

})‘ b rr |;\

e e e

COURSE:- - i “’
Unit- 1. Occupatmnal 1ni"m'1m:}qbng '
s Collection-need, sourcea,

information. _
e Disseniination of mformatloﬂ about various Courses and occupation-,
carecr ron’r‘erence, Caree ;exlnbmo@) Vlslts ﬁeld t1 1po, Ca1 eer films etc

mfonnatlon ’ H !
Unit 2. Job Analysis A
o Meaning and objectives’ o}‘y' ; ' i
° tline for job study CT
o Job profiles S o
o Job Satisfacti‘on o E 4 ‘L"i[:"’ HL AT
 §| ' Umt-3 T echniques of gmdam‘e & (u)un!sehng
. ﬁ o Techniques of guidance- hom%: V1s1to interview, observation.
- e Presenting, analyzing, 1nterpretm° ind reporting the data. ,
, L e Techniques for group Lu&rsehug - fonnal informal discussions
| - Commitiee reports, lectures, H . }‘* ‘ R
' Dramatics question banks; Cg&;é anference Methods.
e Effective Counsellor, mcrea‘mﬁg‘”metf of"School counselor in the present
[ set up. ‘ e
B BHE
1 Umt-4 Placement and follow up || i 5
y . Alms and types of placement |+ =
I . pon31b111ty of the scnool “and. Community about the placement
i services . SRR
i Importance and purposes of fo l]bw?fip services ﬁ
; o Role of follow up k Pl
J : TS .
f Unit-5 Guidarce and counselmg (Wl’?h rje'fer}énce to present scenario)
" » Research Gl
e Jssues .
e Trends

i 2{4?‘3




'1. Job analysis'of one oeaupatwn

~ Pvi. Ltd.
_ 8. Swedish Mohan Reddmgsfogg :
9. Koceher SK : educational and

SéSsional Work:

‘25 marks

2. Prepare an interview : cneduie 1’br ‘c" aceﬁwn’c\ Srvices.

: SRRD - x'ﬂ .gal
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Currlculum Pedagegy and Assessment-I|

Objectives:

To enable the student teac'nentfo:- j 1

e Understand. the concept P
_ curriculum development: atd
e Gainan understandmg oﬂdlf

\
\
|
I
| .
PR
;l
b
!
l

Marks : 100

Pl

I
B
'i?ri(f:iplves and determinants and process of
iﬁére it levels.
Fe"tent fheoretvcal perspectives on learning.
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|
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%felences and contexts in making

ML i
ie Gi lea
1"‘5 f6¢'schools and teachers.

] L.‘,
meanings, and draw out smHis‘;aﬁ _
- BTy
o Understand the eoncep of qgs,'e sment and evaluation.
RS i:\ S .
ses of different assessing tasks and tocls

td performance
i

_‘L’)

il
m—;-m-_-

i
n ions of Iearnlng and related assessment

lede, |yt
.85;‘!1 i

and tecnmques to assess. st‘

o Understand the uifférent dlr
o proredureq tools and t,echp
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UNIT—Z Teachmg l.earmng Pfr
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o Learning aspects Behabiorisi , Cﬁngmtwwsm Constructivism.
e Teaching aspects: MaxnnS}“Pirihmﬁles phases and levels.
» Classroom communication: C‘oncept acharactensucs cycle, barriers and
~ facilitations, actien 'reseé'i‘éhi P
UNIT-3 Multlsen.;ow approachef

o Mumcen sory anproames i

experiznce) RN

» Teacher in digital era (Vlsual '
UNIT-4_Practices in Education

»  Micro -~ Teaching : skill of
stimulus variation and reinfori
» Analysis Teaching Behavicur

UNiT-5 New irands in Evaluation i . -
o New trends in Evaluatlon !‘CCE, Gradmg system, Semester system, !
Online Exam, Open book exa’rn!’,Exém on demand. !
e Statistics : Need and: nnpdr‘t‘an(’:e, Frequency Distribution Graphic,
Representation, Measures: of Ce\ t’ral .Tendency, Standard Deviation,
Correlation (Rank dlfferencei AT

!
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* Conuuc’tmg of an ac*lonﬁicséa

* Planning of an a‘.h:everﬁenf est/iagnostic test.
""’3 I':” ;.r § . -
* School visits followed by E‘;‘}E'L ﬁ‘ tilO ‘on evaluatlon practices in schools.
: ‘“‘ vel 5 ’! 1355 2
- l;‘ .
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Objectives: L. MARKS-100
After completion of the course mhé s.udbnt-teachers will be able to:-

i

- o To equip with essential skﬂi;:of succes sful admirnistrators.

To understand stmcturc and’s )‘stem of admlmstratlon at national state
and local level. SR RIS ]’," :

To understand the divisi’dﬁ_of ahthontlés among employees.

To play their active rolés’t‘é'enﬁimce schOol community relationship
To critically evaluate policids rélated fo local and state authorities, which
play important role in shaping; 3 lchool performance
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UNIT - I: Educational Adxrlhxstm* 6’2" vtNatlonal & states Level:
e Meaning concepi; nature ém 1:“ pc,s of’ stmc;u re of educational
administratior: at national TeVe BT :
s Roleand rvspons.blhtles’df‘& ter ﬁzovf.?‘s ‘
¢ National grants, to state Go*it M s¢ lf iE

i ‘
e Bureaus/ divisions of theﬁ:m‘rh ".‘ QBIIRE Department of Education.

¢ MaJor actlvmes and orga?nw ; ﬁ&'Dépax“:ment of Lducatlon of MHRD.
_ L

1

o Kendriyal ;a’,)alqya Sa.:zg(.ykd;%

|
I.er’nq '”‘7 B

o btdtc ievel admmwtrat ¢ aé , n*xportarce and ll*mtatlons

. Recommenaatlum of ¢ w‘mmﬁr}es on,xple of state and local bodles
UNIT -- [i: Issues, Concern ¢ haﬂb{ngésj,,-;w
o Issues and challengesﬁm ueiénhéntam gducational administration of at

. national, state and locall@’?}‘ ‘I.;,f, ﬁ;' :m G

e Local bodies:~ District nmms und Mumcvpahtxes Present posmon of
local administration in. elémgnltaly education.

pa L
o. Division of- Authority' Ween‘ "’sthté and local bodies in respect of the
administration of’ e]eménfafy tication. State grants to local bodies.

UNIT - IIi: Schoel ComnmunifyiR iﬂtlbnshlp* 1

# Traditional and Moderm vie o?;qchool
e School as a miniature of" g*oc'i “”'? Mo

e Ways and means of i 1mprovmg of school communily IGIEUOIlohlp

o New Act, Oct, -2006 ( Schoo]] Mam@ement
"o Committee) & RTE 2009, Edu< ?tmn funds -- PTA, Mothers Association,
Old Students Associatioi. e i e

~ UNIT - IV: School Commnity Rblatxclnshlp -2

e Frotfessionai organization of te échers

. Lmkage ‘with NGOs; Corpdrgte If\stitutlons / NRIs, (,onvergence with
other Dept. such as Health, fWomen & child’ Welfare, Social Welfare,
Minority Welfare, Disabled ?&)dlfarc and Panchayat Departments.

¢ Linkage with NGOs, C‘orporate Institutions / NRIs, Convergence with
“other departments. il
UNIT -V Schoo! Administrations ||

o Need for school admlmsﬁ'atxdr{ objéctlves and Influencing factors.

e Main changing concept and st pe of school administration, role and
responsibilities of the prmc1p?1 & Teacner (with special reference to free
and compulsory act) 2 l FI

. Orgam7at10n of Elementary- skbool b M eaning, type and its impact on
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After completion of tie course th

UNIT - I: Educational Administr
o Structure, Role and responsibil

. Prepare a report on the exist:

25 marks

ihg_gtmoture and function of educational

administration at national level . i

i

o Make a comparative study of ma‘nagement and zdministration of
Kendriya Vidyalaya and staté; Govt school. .

e Find out the most influcfeitig | j‘aé‘f ¢3¢ Kehool administration after
‘interaction with stake hﬁidersipéé {24565 ddminisirative steps).

e Prepare a report ou role dnd’
- (with special reference 1674r€

@ MUkl"Opc‘:dad} ay, '\/Iaru: &<

afadnsﬂ)lhues of the principal & Teachers
éh&z otnpﬁlso;y acty
oD

£ N’?. p

& R s (200<) Gove mancé of School

Education in India. NeWDeﬂ NIbPA . Mathur, S.P. (2001): Financial

_ Admmlstratlon and Mangge
° Ramcharan Pddma & Rl (V
' National Book Tt ust.

developmg countries. Comy:
red. '

OBIECTIVES:

o To handle or solvs problems .
administration at lemeéntary

- AN B
o Bhagia, N.M. (1990): Educa

Educatmnal Managemen;j Aﬂm
: v Li]
i
|
|

,}g}dlan Publications, India.
.»(2005) Educaticn in India. New Delhi,

thg'

1:)na1 Admmlstratlon in India and other
n?ge Itp[}’ubhshus, New Delhi Luthens,

1$trat10n and Leadership-II

il I
) |
o éiudcnt-teachor will be able to:- -

;d 1sfues related to educational
lﬁVoI

e Understand types of educatwﬂal aammlstratlon

.o Select/ practise/and suggest aljpropnatn types of educational

admmlstratmn according to smlatlons

organization, direction contré)l‘ equahzatmn of educational opportunities,

atlonrf National Level:-
ties Planning, Education reforms,

pilot projects liaison with UN}:SCO opemng central institutes

¢ & o

National grants, to state Govn ‘ i;i;
Bureaus/ divisions of the: nmh
Major activities and orgamzai
NCTE, Kendriya VldyaIa ya$ i
e Suggestions regarding Adrmr i

|
{ry of HRD department of education.
'Qn 0 department of educatmn of MHRD.
1gatt 14n,

o
i

; ;‘atl\/e reforms at the central level.
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Recommandatlom of commn
s - Local bodies:- Dlstract boar ’and mumclpahtles Present posmon of
) caqcatlon

local admmlstratlon in elem;ep ary.
e Division of Authority betw 13 ’haie ‘and local bodies in respect of the
administration of elementaj,y duCatim‘ State grants to local bodles

‘F}. C.‘.f ¥

UNIT - 1IE: Types of Kducath on:ﬁ Aamlﬂlstratlon
(A) Totalitarian Educational Administi ‘
e Merits of Totalitarian Educaqr?ﬁ ol Mo
e Demerits of Totalitariar’ Educhtion
(B) Democratic Educational Admuﬁstratmn ;
e Factors Determining thé 'Chﬁaé‘tgf’of Ad}mmstratmn

- ot g"‘w A
e Personal Factors e z
i

: .
it e
ST

¢ Environmental Factors ; ,r
LmkagP with NGOs, Cd{pqrgl

e Instltutlons / NRIs, Convergence with

other Dept. such as Health W mien & child Welfare, Social Welfare,
Mmont} Welfare, stablecf wglfale and Panchayat Departments.

o Linkage with I\COQ, Corporate Insutuuom / NRlIs, Convergence with
other ' |

] P
UNIT -1V Nee d for school admlmlftratxon

e Objectives, and luﬂuencmg factor

e Main changing concept and %cbpe AF 'school acministration, role and
responsibilities of pnnmpaT"& ?Te“a"hér (W1th specxal reference to free and
compulsory act)- e 1

. l “
) Orgamzatlon of Elementary <chool‘ Meamng, type and its impact on
shaping schiool performance 1 AN

UNIT -V Issues in Educational
" e "Authority and Control: Centr

L
immhstratlon
h Im‘uon and Decentralization

e Bureaucrat and politicism / B
e Educational Administrator

(a) Qualities of the Admlmstrator

(b) Duties of the Admmlstrator
(c) Human Relations - ,
¢ DIETS- Responsibilities 7. ;

qreauélat and thy Technocrat

&2"3 N

“ii:%Dy Rem%trar (Acad.)
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" Tests appropnately
)

-~ Inc, USA.
0 Mahajan, Baldev and Khulla.r & 4

0 Musaaz, J.C.S. (1982): The m’é&

'OBJECTIVES:

SESSIONAL ~ "
s Co*nparatwe stuay of gt

thed ¢ e’tmmlstratms of best performing

school and school with: poor perforrhance to identify the similarities &

differences.

o Find out the most mﬂ'uenc;mg
interaction with at least 5

e Prepare a report on role ;h

special reference to freeFanq] ¢

References:-
0 Mukhopadadyay, Mamar &T Tyagi

- w{

faCtors of school admmletratlon after
hmstratlve officers.

>ﬁo%1bﬂit1es of principal & Teacher (with
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Education in India. New Delhi, NIL ‘
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i

After completion of the course the s

b

EE !

MARKS-109

n
Fyde 1f-teachers will be able to:-
\

Students will be able to attain the Concept of Coramunication.

* Students will be able to assess the status ojf Educatlonal Technology in India.

Students would learn the mechanlsrnl of developing PLM.
Students will be acquainted with the concept of Distance Education, Open

Education and their management.
s

Students will be familiar with concépts like !

Strategies, Cybernetics etc.

Students will be able to use Cme ion

. i
. i i :
. : PR B IR R S T
I L ]
: 1
. . 1 i
:
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§ Prmc1pals of commumcahon
e Communication and }eamldg% 0|
e Modes of commtmuatlon Spﬁ?lq
,visualizing and observmg i LI
¢ SMCR model of cormnumcﬁhcbh
o Taskanalysis . ! am

i IR t (7
UNIT I: Programme Learngng?ﬁt’enal‘s
Teatdaml 1 e

o Mechanics of developmg 'd
Materizals, ;
Mabtery Leaming,

!

i
i
1 +

4

"*N

i
;\
rialte 1)

hn Reference Testing: Assumptions,

' Sy
e F Iauders mteractlon f\nalym,

o Codmg, Decoamg, .

UNIT IV: Models of Teachiiig™

o Definition, classification and e mehts ITM/CAM as an example.
e Multimedia Appxoach and Instructlonal Strategy: meaning and designing,
e Difference among message thod and medium, (d) Cybernetics —
Concept and scope ii2 Educatié ] § |, §
| B

i ;

UNIT 5 - e-learning : :
. o

. “.. . ; | . | 1.
o E-learning definitions, eope’tre ’de,jattnbutes & opportumUes

e Pedagogical designs & e—learp; i ;*
o Assessments, feedback and eln‘ibdei'atlon
e e-learning on line leammgm ; e ‘
¢ On line learning management syst

P | |Te

e Digital learning objects - - o Dy. Registrat ( Acz;d )
thant
Univer ﬂlzl()i?ajbs 9]

//

.




- New Delhl, 1 98 i.

e Online learning course deyelopr
e Management and i nnple’nenéa fon éf e Iearrnng

SESSIONAL 25 MARK§

o Students should obsef’ﬁvé 2 ;"5 ‘
Imera;uon Analysis Categfﬁj"‘"-' 2 ehﬂarid prepare a feedback repoxt

i l v
b
1 l

REFERENC FS

\)N T
Chovhan, 8.8.: Innovationsy iny ,;.
Publishing House, New Dexh¢,119’% + ok
Chouhan, S.S::: Textbcok -of: Progitw
New Delhi, 1982 S RN :
.Daws,B Tools for Teaching.: Ma New York 1993. Joyce, B. and Well,

“M.: Models of Teaching. New* .Tma P! eﬁhce ‘Hall Inc., 1985.
New Age International, New Delhi,

Kumar,. K.L.: Educational Tec‘m lo )

1996. Khan, Inayat: Distancé &‘]eln it l 'AmarePrakashan Delhi, 1992.

‘Rathore, H.C.: Managem\,nt of| %.Educatloa in Indla AShlSh Publishing
Housc, New Delhi, 1993. ; |

Samipath, K. et ai.: Int'rod,ucti:"

Sansanwal,D.N. mformatlm Tech "‘o&,y Umvemty News Vol. , No. , 2000.
? Sharma, R.A.: Educe‘uonal 1ec R
1996. 3

THFME BASED UN INQTRDCTIONAL STRENGTH
14+ VI ()
Llfelong. Learnmg -1
i 4 (

) . [ } 1 5 P )
OBJECTIVES:- Coior MARKS-100
! P

\
i
[
l

L

. After complet]on of the course thg tudent—teachers will be able to:-

To enable the student concep’c lof! llfelong education.
To enable the student with ¢ dﬁﬁroal:hes to lifelong education.
o toenable the student to the n=étl of adult and continuing education in the
contemporary world. | o
e toenable the student of thei Jrac ;“él
improving the literacy qtatus I | ‘

/.i"ation and government efforts for

]Qﬂ“ T

Dy Reg E%ﬁf&md } 92

Um\u gity of ha}a‘a'hm
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euucatlun.
e 10 enable the s;awnt fcr th.,
Long, Lducatlon -

UNIT=-1 , .
o Adnlt and Contmumg I:_d,_irb o [
- practice. Sl b
o Need and importance of’ A'd
contenmoraty wotld.

1 " UNIT-1I ' il
e  Philosophical basis of hfalong ) *.’Humam sm and E xlstentml sm.
i e Socivlogicai basis of lifslo ng
i -, cantemnporary world.
UNIT -- o

Loy

o Scope ofli *elong eduoa.mnm

and errmov.'ermem ofal”
B ° sectxons of socwﬂ._ i ;
o. Impact Of Life ng Ldur*at

==y

T S

A A T Aars

T

T ——

H ~ diverse target groups through i 4 ;’

! = OpenLearing -

i ' . & Web Based Education i

. - Commumt} Colleges ) f
i Unit =1V | ]

I o Literacy situation in Inala Total Liters
. Strategles '

i

4

i

i

1 7.

Teaching -leammg maieriais f’»r on fonnal education-Freparation

i according to the ueeds of Vanoua, target group sarva Shiksha Abhiyan
Il
i

{

. 1. Openlearmng Ll i;._ -

2. Part time courses N . (\

! 3. Web based Education it 1. R j \ N o
i O TS ﬂy Rn~9MRH}
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- and education for Human Rigints:

L i

for htelong lear mng NCWY ork Willuy

2. Belanger. P. & Geipi, E. (IQ?ST*I ‘ffé]ongIEducatlon, London : Kluwer

Academic Publishers. -~ .
3. Indian Journal of Aduit I*duca;mn i6 %,?,_
4. Indian Joumal of Adult nducamh;:69 4; 2008

5. International Journal of Adult ang Llfeiong Education, Vol. No. 1., (2203),
UNESCO & UNDF Documento and Publn,atlono

6. Jarvis, Peter, ( ]990) Internniwna
educatior, Loridon, Routledgep,,

7. Jethither, Bhart,(1996) : Adul; E(?l
Publishers. . d g

8. New F mlmers in Eeucatlon
No. 2 Apﬂl-Jtme '
9. Pareek Vl]ay Kumal, 1992

"al Joumal of Education, Vol. X3X11,

ucatlon Delhi. Himansker,
t e&ucatlon programme- Ambala Cantt.
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11 Rahi,; AL, (¥996) : Adu.lt I

ahtt. Associated Pubs: i
12 Rag, D.S- (199_5\ Lonti nmngkﬁciacauon in’ India Ambala : the Associated

Pubhshers

M. mﬁm VI (b)

Value Lduca*txml anﬂ Human Rights-{1

Objectives: MARKS-100

4
B
I

To enable students to understand tlie need and 1mportance of value- educatlon

To enable them to understand tfim ture ‘of values, moral values, moral
education and to differentiate : such’ {val\xes from religious education, moral
training or moral indoctrination l AN

To orient the students with the ba51 of morahty and with the placc of reason
and emotions in moral dev. elopmenf of thé child

To enable them to understand the pr lces‘s of moral development vis-a-vis their
cognitive and social devﬂlopnent s !;éi i

To orient the students with vatious ! ters entlon strategies for moral education
and conversxon of moral leammg to. mora ¢ducat10n

Course : .-: : . : “ }2/“7 ‘vr(zt“v)

ﬁv erqtrar(ﬂ\c ad.)
g?g‘g Un]xem ty nfRan«t’P’m ')4
i JAIPUR,

z-'é&t,catlon in action : residential centres




UnifZI'H'uma‘u Rights
¢ Concept, need, ' ,
e Importance, o =1y
o awareness about human‘{lf‘ight;

mu \\

i‘

between reason and passmn

° Moral 1u(1 gement and moral a?ctrLb‘
"(

o Medm ang no"al learning - !
» Moral learning inside the s ocﬂbol
' educanon = 1

e Modeis of moral eduf‘atlon__
consideration medel, c)’ Valul:i‘

5’ o model assessment of moral Va]ues

e Jas’uce- and cara -- ta two d;mvnl " )

Unit 4. Mema and mio¥al lear nmg L

i&ing “form” and “content” to moral

¢ anffnoral education be 1mpa1“ced taking

i

1v~]

tE F S SRS
I

i

1‘al Educatlon

assuﬁcatlon model, d) Soc1al action

l
| i

ﬂ( - SESSIONAL:- MARKS-2

5' A review of implementation and aluatlon of different %chﬂmes for
gi‘ human rights.

i » A critical rzview of human right human development with news

] coverage. -
: :{ REFERENCES:-

I]L 1 Dagar, B. S. (1992), Shzksha ZJata A/[andijzf Mulya (Hindi), Chandigarh:
g Haryana Sahitya Academy. } | !
2. Dagar, B. S. and Dhull Ind1ra'él994), ‘Perspectzve in Moral

| Education, New Delhi: Uppal Pubhbhmg House. .

i e Py | Te>

i } - Dy péatstmr{/xca@ a5

jniy STRILY

OfRaJagthan

Y I W Ml e A B e T T PRI 5 570




3.

4.  Hirst, P.H. (1974}, Mo,_a/{ ‘C{-"t Q{r anSecula. Society, London:
~ Hodder and Stroutton =~ ;

5.  Piaget, Jean (1948), The Mori

o x

I\/Ilttdl, K. ~'K."(.fsd)‘('19.76), esi-for I ruth‘ Delhi: Delhi University.

1o
P

Illinois: Free Press. S EL
6. ScarfPeter (ed.) (1978), Readmgs fncMoral Education, Minnipolis Press
Inc. S M

S’Pcondary School (.urrzculum :
' PetersR S.( 1966) Ethtc.swﬁd : z;catzo;? London Allen and Unwin
A, f1‘982)? Moral Education, London: Harper

Press Inc
11. OdeL.K. (1976}, Shzlcsh,
Rajasthen Grarih Academy
12, Wilson, J., Williams, IV, anr.k§
Educatzon Pengum Books. .

ganz’c Pra.s thabhoomi, Jaipur:

galinan B (1967), ]rtroductton to Moml

Dars

i

Mi*ld- LVI©

" PEME;ED#J@ATION-H '

OBJEGC‘TIVEC- S R R MARKS-100
; ; B 1 . -
" The course will enable the student teachers to —

l : ;i {
to understand the concept oﬁpqaée educatlon
» to acquire the knowledge. abou‘ peat:eful mind makes peaceful world.

o To understand the theory and pract;ce of peace education

!E’

e To understand the philosophical th ughts for peace.
" e To promote awareness about the e)istence of Conflicting relatlonshlps

between people, within and betweeI nations and between nature and

humanity. S N
‘To create frameworks tor ach1evmg Peaceful and Nonviolent societies.
l i, < :

Unit -1: Introductwn of Peace Educatmn, :
1 “ }5 : ﬂ :
¢ Meaning, Concept and reedko ade Educatlon
o Asauniversal value 4
e Aimsand Ob_]ectlves of Peacé

o %yl \ poNs)
5 : N
b m

Eﬁ: ~ o\ iﬂ (:\('Ti‘:
,i‘rﬂf’ R ,nfgmafthav

e P UR 96
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Unit-2 Role of Social Agencles




- __9

.

2.Any one

° Role o ‘%ﬁm xAgﬁn es .(F mi], Rehglox,, Mass Media Community,
) A cnmés in p1 OI‘hOtL.D peace education.

Modermzatlon - Cimylrs ‘ i

. Strateg;es and Methods qf tfgachmgl Peace Education- Meditation, Yoga,

AN

Dramatization ; Debate and etc.i

, | ,il”'(j},{ 1€ ! o
UNIT 4.Effective Teaching'of Peé'c 'Education

Ay -P%K"‘i i

¢ as%rgom, International Pariiament, Peace
eacé technology devolopment of new

anagmo ctucaent': in Pe?ce P;oéqu

o

I @ L
za},:ui! Kz

i wﬂ‘\lclson Mandeld Mother Theresa,

peTl ]

V1vekananda banoman Phllosophy prornotmg Peace Education. Role of

1. Class Test

e Prepare an album of Indian Pmlo;oﬁ)hers and write their thoughts on

peace. i

i
1.
1o
[

REFERENCES :-
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'OBJECTIVES:-

- Unit 1. Basis 'onoga
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~ To enable thém to understand h‘e nleed & importance of Yoga Education.
To acquaint them to aliied; area )

_ An %[ogzi Education.
To sensitize the student téadier t&%éafds its importance.
To niake them aware of tHED

sl eﬁ“cs I5f phy51ca1 and mentally ﬁt‘less &
activities for its davelopment. -

|
To help them acquire the skil s for aosesgmenf ‘of over all fitness.
To introduce them to the phdosftph}cal bases of Yoga.
To introduce them to typec"of ¥oga &itsimportance.
To motivate them to resort f_ physwal and mentally activity for the

fitness development. - -
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¢ Yoga Upanisada : Isa, Mandul\ya Mundaka Tam iya
¢ Bhagwadgita 3

Conczpt of Dharma
e Karma Yoga

-

UNIT-2 Basic understanding\

¢ Basic understandmg of Karma Yogd aucordmg to Bhagwatglta
. Personahty Development through Kirma Yoga (
g (L )
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° Corfiiriunity"ii';

UNIT-3 Applicaiion of ‘i{oga\_T ,

fﬁE» ;é;'sal allergy, Diabetes, Low
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Self Managemem of Excessw!e Tenston
Pranic Energisation Tec "Eq%i@“{ . i" i

LAl
Meditation: a. Omkara Diiyat 't, rb (3 ‘chc ‘Meditation
Advance Technicues: a. S@elﬂ\}f%ahﬁ 'ex%ent of Excessive Tension b. Pranic
'Energisation Tu,c;mlquo 33? kara Dhyana, b.Cyclic
‘\/Ied.taflon R e

“c o @

° Lduf‘atx'hnal Phllosovhy*]’)efuu :on Meamng, Nature, Scope, Functions.
- & Thinkers -and " Philosopher of (Y€ é!b,ahd Education. Brief Life Sketch

~ Philesophyand - iwiam R

. covtrloatlon in tne ﬁeld of

a

og'a Education. 'i) Maharishi Patanjali,
‘ ivekahanda, J. Krishnamurti, Osho ,

Tasks and A signmentss

l
1. Following activity- ’N‘ARKS 25

e Fundamental skills’ ofyogq\”hdetalied
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i _  Inclusiy
. Marks-160
i ¥ s
_ Objectwes. , i
I] -After completmg the course? ig s tdcnts vhll be -
.ﬂ' e To develop an Llndcar"l W ]aghe Corlcept and philoscphy of
/. " inclusive education in the SHEAr ¢ education for all.
ji To identify and. addressid Bed%sb all learners
] e To develop an attitude tofobter frib“uswe Education _
. Ta develor an undPlstaaniﬁé"d“ tﬁe role of facilitators in Inclusive
il Education, Coa |
ij o To incorporate iymovative praﬂtlces to respond to educatmn of children
il with special needs; . ﬁi |
| - o Toinplement laws pert‘umng! ; 3
| ) ! ! |
I Unit-1 Intreduction to _{nCLISWe de‘catioiwz l
B iy |
U igability: Mentally Retarded, Hearing
!] ' %\Jlsually Impaired, Cerebral Palsy,
) ldr_en. 2

" Unit—II Inclusive Practices In C rooms For All
i| : o Community based Rehabultatlom ,Ind1v1duahzed Educational Plan i

_ (IEP):Development & Impleme _ntatwn 1
'I e Practices and Classroom: Managéméht inl Inclusive Education: Seating
h Arrangement, Whole Class. Teaéhmg' : ‘
‘ ® Main streaming, Actxvzty.r wBakéf
i] Cooperative/Collaborative Lf*ag‘nmg; g

Unit IIT: Yegai And Policy Perspectlves-a o ey l

g ]Cu\

e —

gl gy T«‘:,g itrar (Acad)
o Urniversity of Rajasthan 100
\AXrUR l

///“

..

w;;
i
"




=y

LB -

REFERENCES:-

8. Kundu C.L.,(2000)Editor in

I'XII\ . ‘ ”“ \ J
e DPolicy on teachers and/'sﬁé?duij Pportf staff for children with special
needs (CWSN). gy ! i

° 'B'amcrm universal schoolﬂfgi,Phymdél ocial, economic and pedagogic.
¢ X‘éeptlonal students

- 1. Bhargava,m (2003): h;sthaBalaflt U/zklszksha Evam  Punarvasa,

rl "T"" [ B

. Vedanta Publications, Luckncm

2. Bist, AR., Vishistha Balak, V;nod Pusfaxc Mandir JAgra. ( Hindi )

3. Crmckbhanl‘., W.M. (]97.)) ”sycnology of Exceptional Chzla; en and Youth,
Englewood Cliffs NJ,Prentice Had o

4. Dash,M. (AOO’\) Cducation of Ex eptanal Chzldren, New Delhi, Atlantic
Publishers anc Distributors '

5. Drishtibadha(2012)AICB. New Seml (Hmdl)

6. Guilford, (1971), Speciai Educatzon Nepds RoutlegeKagan Paul. .

7. Hollahan, D. and Kezuffman,. ' JM ((1978), Exceptional Children: An
Introduction io Special Education E inOIewood Cliffs NJ,Prentice Hall.

Chl Stéztus of Disability in India RCI ,New

Delhi. S

9. Kumar, Sanjeev, Vishishtha Bals (}Hulntfh)

10.Mangal,S K. (2009),Educatmg' cep)zonal Children: An Introduction to
Speczal Educatzon Prentlce Hall‘ ‘ dla pr1vate Lxmlted New De1h1

A P —— e R U R EE—————————————————..

y




_ for all, Heinemann edu. Oxford : Lo
12.Mangal, S.K. ,Education cf Exceptxonal Chlldren PHI New Delhi
Mathew, 35.(2004)Education of chxldren iv1th hearing impairment .RCI,
Kanishka Pub.
~13.National Policy on Educat10n(1986?1992) MHRD GOI, Delhi
14.UNESCO (1989).UN convention 0n§the tights of the child. UNESCO.
15.UNESCO.(2006).United Nations; (o o1 i
dlsablhtlee

H
1
o
'f
{
!

102

T

LS T R




